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APPENDIX D: SUMMARY OF CURRICULUM CONTENT RELEVANT TO TE TIRITI O 
WAITANGI, TE REO MĀORI AND MĀTAURANGA MĀORI 

44. The framework for the NZC sets out requirements for school boards in

relation to obligations under section 127, 164 and 165 of the Education and

Training Act 2020. The draft content sits within a proposed whakapapa

framework grounded in te ao Māori and expressed in te reo Māori: Te

Mātaiaho.98 The whakapapa underpins the system and emphasises the

important role schools and communities have in delivering the national

curriculum in ways that are responsive to their students’ needs. The draft

content for Mātairangi expresses the guiding kaupapa for the NZC and

school teaching and learning programmes to implement it: “Excellent and

equitable outcomes, reflecting the Treaty of Waitangi | Te Tiriti o Waitangi,

for every student through inclusive, knowledge-rich teaching and learning

informed by the science of learning.”

45. The proposals for the NZC note that, while the knowledge-rich curriculum

design includes specified content that must be taught, some flexibility for

schools is important for enabling supportive, inclusive learning

environments (e.g. the use of contexts that are meaningful to students and

the local community) and that there is also room to include local

mātauranga.

46. For example, statements within the draft content for Mātaiahikā

(relationships for learning) within the framework include the following:

46.1 The relevance of the curriculum for students is enhanced when it

draws on mutually beneficial local relationships and contexts to

support learning. For students, these relationships foster their

sense of place, develop their understanding of the learning areas,

and enable opportunities to explore values derived from an

understanding of, and respect for, the place and environment in

which the school is located.

98 NZC – draft Te Mātaiaho whakapapa framework 

Wai 49, #2.13(d) 
Wai 682, #2.89(d) 
Wai 1464, 3.1.20(d) 
Wai 1546, #3.1.19(d) 
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46.2 Knowing learners, where they come from, and their cultural 

capital is essential for teachers and leaders working with parents, 

families, and whānau to create rich and relevant learning 

experiences. The science of learning tells us that students learn 

best when they experience a sense of belonging, when learning is 

well sequenced and organised, and when students are motivated 

through care for their social and emotional wellbeing. Hence, 

building educationally powerful connections and relationships 

between parents, whānau, and schools is vital for each student’s 

ongoing learning and success. Schools and kura, working with 

hapū and iwi, may choose to include local mātauranga in their 

teaching and learning programmes. 

47. Draft statements for Mātaioho (school teaching and learning programmes) 

include: 

47.1 Students learn best when they feel a sense of belonging, are 

valued, and are supported to succeed. Responsive learning 

environments promote engagement, wellbeing, and equitable 

access to learning across all learning areas. Teachers play a key role 

in creating these environments by recognising and responding to 

students’ interests, needs, and ways of learning in everyday 

teaching. They also make sure that teaching and learning is non-

sexist, non-racist, and non-discriminatory. 

47.2 Teachers contextualise learning in ways that have meaning for 

students, connects with their wider lives and engages the support 

of their families, whānau, and communities. Learning experiences 

reflect New Zealand’s diversity, value the history and traditions of 

all its people, and encourage students to look to the future by 

exploring significant issues such as sustainability, citizenship, 

enterprise, and globalisation. 

47.3 The use and development of students’ first and heritage languages 

strengthens language and literacy learning and contributes to 
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improved educational and wellbeing outcomes for multilingual 

learners.  

48. The learning areas (final and draft) include knowledge that reflects te ao 

Māori and which supports schools to provide opportunities for students to 

learn tikanga Māori and te reo Māori. 

49. Examples of teaching content in the already finalised NZC for Year 0-10 

Mathematics and Statistics learning area99 include the following: 

49.1 Kupu Māori for numbers (Year 1-2) and shapes (Year 2) as part of 

Mathematics and Statistics. This builds on the version of 

Mathematics and Statistics that had been released in 2023, which 

contained included fewer explicit requirements to teach te reo 

Māori. 

49.2 Measurement in te ao Māori is based on the human body and 

natural relationships (Year 3) and maramataka Māori calendar 

(Year 6) as part of Mathematics and Statistics. 

50. Examples of teaching content in the already finalised NZC for Year 0-10 

English learning area100 include the following: 

50.1 How to read and pronounce kupu Māori as part of New Zealand 

texts (from Year 2) and learning about pepeha and mihi, and 

practicing using them (Year 4-6) as part of English.  This built on 

the refreshed English learning area that had been released by 

2023 which had included no explicit requirements to teach te reo 

Māori.  

50.2 Students working with texts that includes stories and ideas that 

value te ao Māori and Māori perspectives, and that include kupu 

Māori. 101 This includes learning (Year 4-6) that some texts, such as 

 
99  NZC – Mathematics and statistics Years 0–10 learning area. 
100  NZC – English Years 0-10 learning area. 
101  Reading resources produced by the Ministry of Education, such as the School Journal, include 

texts have been specifically designed for students in New Zealand, so they can see themselves 
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pūrākau (traditional Māori stories and oral histories) are passed 

down to share cultural knowledge, explain relationships with the 

natural world, and guide how people live and relate to others and 

to self.  

50.3 Texts studied in English in Years 7-10 must include texts by a range 

of authors representative of New Zealand’s rich bicultural (both 

Māori and Pākehā) and multicultural literary heritage.  

51. Examples of content in the draft New Zealand Curriculum for Years 0-10 

Social Sciences learning area102 proposed to be taught to all students 

include the following: 

51.1 A specific New Zealand History strand. This covers most of the 

content that is currently part of the existing the Aotearoa New 

Zealand’s histories. The remaining content from Aotearoa New 

Zealand’s histories has been included in other strands, particularly 

within Geography, and Civics and Society. This provides for the 

teaching of a range of knowledge of te ao Māori, and 

opportunities to include local mātauranga. 

51.2 Specific content on Te Tiriti o Waitangi | the Treaty of Waitangi (Te 

Tiriti) includes:  

51.2.1 all students being taught in Phase 1 (Years 0-3) about 

Waitangi Day, commemorating the first signing of Te Tiriti; 

51.2.2 in Phase 2 (Years 4-6), all students are taught about the 

significance of Te Tiriti and its role as a foundational 

document that informs rights and responsibilities;  

 
and their communities reflected in what they read. They include stories and ideas that value 
te ao Māori and Māori perspectives and works by Pacific authors and others who have made 
New Zealand their home. Texts studied in English in Years 7-10 must include texts by a range 
of authors representative of New Zealand’s rich bicultural (both Māori and Pākehā) and 
multicultural literary heritage. Lists of example texts include a range of Māori authors. 

102  NZC – Draft Years 0-10 Social Sciences learning area. 
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51.2.3 in Phase 3 (Years 7-8), all students are taught about 

reasons for, perspectives on, and aftermath of Te Tiriti; 

51.2.4 in Phase 4 (Years 9-10), all students are taught about 

Treaty settlements, including the formation of the 

Waitangi Tribunal, and the constitutional significance of 

Te Tiriti.  

52. Examples of knowledge of te ao Māori proposed to be taught to all students 

as part of the draft teaching sequence for the draft Years 0-10 Science 

learning area103 include: 

52.1 Investigating how sound is produced using musical instruments, 

including from te ao Māori (e.g. conch shell (pūtātara), small flute 

(kōauau) (Year 3). 

52.2 A range of indigenous plants, animals and ecosystems as a theme 

through the Biology strand, and opportunities to study local 

environments and mātauranga. In Year 7, students evaluate ways 

humans can positively impact ecosystems and communicating 

actions that support kaitiakitanga in Year 7. 

52.3 Māori seasonal indicators, including Matariki and Puanga in Year 

4, and Maramataka in Year 5.  

52.4 Learning about the contribution of Māori scientists such as 

Whakaotirangi (Tainui) (1300s) who introduced kumara to New 

Zealand and contributed to Polynesian horticultural knowledge, 

and Dr Pauline Harris (1970–) revitalised Māori astronomical star 

lore and contributed to Indigenous science education and 

astrophysics. 

52.5 That indigenous knowledge systems, such as mātauranga Māori, 

are often founded on long-term observations of environmental 

patterns (Year 9). For example, ngā tohu o te taiao can be used to 

 
103  NZC – Draft Years 0-10 Science learning area. 

https://files-au-prod.cms.commerce.dynamics.com/cms/api/qwxsnqcpfm/binary/MLfjxI
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monitor seasonal changes and ecosystem health. Students 

observe local ngā tohu o te taiao, such as flowering of certain 

plants or bird migrations, and explaining why these indicators can 

be used to understand and predict other environmental changes 

using an ecosystem model. 

53. Engaging with historical and contemporary artworks and practices from 

New Zealand including Toi Māori104 is part of the draft Years 0-10 The Arts 

learning area.105 There is a range of knowledge and practices in relation to 

te ao Māori proposed to be taught to all students as part of the draft 

teaching sequence. Some examples are: 

53.1 Images, symbols, motifs, and patterns reflect people, places, and 

stories and carry mana by connecting to whānau, culture, and 

what is important (e.g. identity, ancestry, relationships). (Years 1-

2) 

53.2 Features of waiata (e.g. call and response, repeated phrases) have 

a role in tukanga. Waiata typically feature te reo Māori and familiar 

melody structures designed for collective use. (Year 3)  

53.3 In te ao Māori, the structure of a performance will have specific 

meaning and tukanga and may connect to specific pūrākau or 

whakapapa (e.g. learning basic mau rākau stances, using poi to 

explore rhythm and communication). (Year 4) 

53.4 Artworks can be created through cultural practices (including 

cultural practices grounded in Indigenous knowledges that 

students carry with them, reflecting identity, values, and 

belonging). (Years 5-6) 

53.5 Exploring how diverse cultural performances (e.g. kapa haka) use 

specific structural conventions (e.g. waiata, haka, poi) to convey 

 
104  Examples such as haka, poi, waiata-ā-ringa, pūrākau, traditional chants, waiata (traditional 

and contemporary), taonga pūoro, kōwhaiwhai and contemporary Māori art are given as part 
of exemplifying the diverse range of forms, genres and experiences teachers can call upon. 

105  NZC – Draft Years 0-10 Arts learning area. 

https://files-au-prod.cms.commerce.dynamics.com/cms/api/qwxsnqcpfm/binary/MLeGw4
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cultural narratives, which are connected to tukanga and expressed 

through elements such as ihi, wehi, and wana. (Year 7) 

53.6 Creating artwork using symbolic forms and culturally significant 

materials to express an idea, drawing on toi Māori and other 

cultural art conventions. Opportunities to engage with these 

practices should be supported with guidance in tukanga and 

culturally respectful approaches to ensure informed and 

meaningful engagement. (Year 8) 

53.7 Intentional collaboration, grounded in whanaungatanga and 

manaakitanga, fosters shared artistic responsibility, where 

collective creative decision-making, mutual respect, and reflective 

feedback enrich the experience of drama. (Year 9-10) 

54. The draft Years 0-10 Technology learning area106 specifies that students will 

develop an understanding of how innovation can benefit from interaction 

across cultures, including te ao Māori, to inform technological practices, 

processes, and innovations. For example, students are proposed to be 

taught to compare processing methods for nutritional impact, alignment 

with cultural practices and values (e.g. traditional preparation methods, 

such as pickling, smoking, fermenting, tikanga Māori – hangi), and potential 

for innovation. (Year 10) 

55. In the draft Years 0-10 Health and Physical Education learning area107, 

Māori games are included as examples of contexts for teaching movement 

skills throughout the draft Years 0-10 teaching sequence (e.g. tereina, te ao 

kori, haka, poi, kapa haka, mau rākau, waka ama) and, at Year 10, Kī o rahi 

is proposed to be taught to all students. Students are also proposed to be 

taught about stereotypes, including unconscious bias, and to recognise, 

question and challenge stereotypes (Years 4-10). Consent education is 

proposed to include teaching students that in te ao Māori heads are 

considered tapu (Year 4). A proposed outdoor education strand provides an 

 
106  NZC – Draft Years 0-10 Technology learning area. 
107  NZC – Draft Years 0-10 Health and Physical Education learning area. 

https://files-au-prod.cms.commerce.dynamics.com/cms/api/qwxsnqcpfm/binary/MLfem1
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opportunity for all students to engage in outdoor education experiences in 

local environments, and will teach students knowledge and practices that 

support personal growth, promote environmental stewardship (tiakitanga), 

and build meaningful connections within communities (Year 0-10). 

56. In addition to what is specified within the mandatory learning areas (final 

and draft), teaching of te reo Māori though the NZC108 is supported by: 

56.1 A draft te reo Māori teaching sequence109 for the notice and 

emergent phases is out for consultation as part of the draft Year 0-

10 Learning Languages learning area. It includes cultural and 

sociolinguistic knowledge, and linguistic knowledge. As well as 

supporting schools to provide opportunities for students to study 

the language, the teaching sequence will also support schools to 

provide everyday opportunities to learn and use te reo and tikanga 

Māori in their classroom and as part of other learning areas. 

56.2 The draft teaching sequence for New Zealand Sign Language110 

includes specific considerations for Māori Turi and the teaching of 

signs for Māori concepts and place names. 

57. There are two new professional learning development (PLD) initiatives for 

2026: 

57.1 Teachers will be supported to learn te reo Māori, enabling them to 

teach te reo Māori through the New Zealand Curriculum. 

57.2 Teachers already proficient in te reo Māori will be supported to 

engage with second-language acquisition pedagogies and 

advanced curriculum terminology. 

 
108  This sits alongside investment in Te Marautanga o Aotearoa.  For example, Rangaranga Reo ā 

Tā has been developed to support bilingual learners acquire pānui and tuhituhi knowledge 
and skills, supported by classroom-ready resources, lesson plans, and teacher guidance. This 
includes Ngā Kete Kōrero, a complete set of reo Māori decodable books designed to support 
structured literacy in te reo Māori. This initiative is also supported by PLD and an accelerated 
learning programme called Hāpai Ako. 

109  NZC – draft teaching sequence for Te Reo Māori (novice and emergent stages).  
110  NZC – draft teaching sequence for New Zealand Sign Language (novice and emergent stages). 

https://files-au-prod.cms.commerce.dynamics.com/cms/api/qwxsnqcpfm/binary/MLfelS
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58. To support the teaching of te reo Māori in early literacy as part of the 

English learning area: 

58.1 The Ministry has released 78 books in the Ready to Read Phonics 

Plus series, with approximately 30 titles including kupu Māori 

(excluding character names). These will continue to be printed and 

made available.  

58.2 Seven new Read Phonics Plus books are being released in February 

and will include Māori names. A further 12 books are currently in 

development and will make sure the scope and sequence for 

beginner readers is covered. 

58.3 Te reo Māori continues to be introduced gradually through the 

instructional series. The Junior Journal (Year 2) and School Journal 

(Years 4–8) and CHAPTERS series includes a range of titles that 

include te reo Māori and te ao Māori perspectives and knowledge, 

and more continue to be developed.  

58.4 All schools have received te reo Māori Kete Cards, which support 

pronunciation, explain sound–letter relationships, and introduce 

word origins. Digital versions are available on Tāhūrangi: Ready to 

Read Phonics Plus - Te Reo Māori Kete Cards.  

58.5 The Ministry is also developing guidance on te reo Māori vowel 

sounds and pronunciation to support teaching students to read 

and pronounce te reo Māori as part of the English learning area.  

 




