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MAY IT PLEASE THE TRIBUNAL

No Waikato Tainui te iwi,
No Ngati Te Aata,
Ngati Tiipa nga Hapu,
No Te Puuaha o Waikato te rohe,
Ko Alicia Lynne Poroa ahau.

The Claimant

1. Kia ora, my name is Alicia Lynne Poroa. I'm a member and treasurer of
the stewardship group and the treasurer of the Aoteaora Social Studies

Educators’ Network (“ASSEN”).

2. 1 have been on the executive for four years. I am a deputy principal of an

Area School and have been teaching since 1998.

3. Thave a Post Graduate Certificate in Futures Education from the Auckland
University of Technology and a Bachelor of Education from Waikato

University.

4. This brief of evidence outlines my professional involvement in the
development and implementation of the Aotearoa New Zealand Histories

and Social Sciences curricula.

5. I am filing this evidence because I wish to document my concerns about
the direction, process, and impacts of recent curriculum revisions (“the

curriculum changes”), particularly for Maori learners and Kaiako.

6. I believe that the curriculum changes alongside the changes to the
Education and Training Act will impact on schools' ability to uphold Te
Tiriti in their practices at governance, operational and educational levels

which will have resounding negative effects for Maori learners and Kaiako.



Aotearoa Social Studies Educators’ Network (“ASSEN”)

10.

11.

ASSEN is the New Zealand national network of expertise for Social

Studies education in primary and secondary schools.

We provide advice, guidance, curriculum and assessment support,
professional development, and resources for Social Studies education from

Year 1 to Year 13. We are funded by the Ministry of Education (“MOE?”).

We are a network of teachers, and our goal is to support Social Studies
educators in New Zealand to provide the best experience for their learners.
Membership is free for all teachers, student teachers and initial teacher

educators.

My first involvement with the refresh of the 2007 curriculum was as part
of a pilot project with the ASSEN and members of New Zealand History
Teachers” Association (“NZHTA”).

One of the deliberate underpinning goals of this pilot was that we wanted

to uplift Te Tiriti in that process and we looked at how that may be done.

Aotearoa New Zealand Histories Curriculum

12.

13.

14.

When the draft Aotearoa New Zealand Histories Curriculum was released
I was working with Matauraka Mahanui under the tiaki of Te Rananga o

Ngai Tahu.

This was the beginning of the roll out of what became Te Mataiaho and
the refresh of the rest of the curriculum. starting with integrating the
Aotearoa New Zealand histories into Te Ao Tangata, the Social Sciences

Learning Area in 2023.

The new Aotearoa New Zealand Histories Curriculum was ground-
breaking for New Zealand education because it was a conceptual
curriculum. with overarching statements about what understandings or big

ideas underpinned the whole learning area for all learners. For example:



“Maori history is the foundational and continuous history of Aotearoa

New Zealand.”!

15. It provided clear touchpoints for learning contexts in Aotearoa New
Zealand and global histories, which could then be connected to deeper
conceptual understandings that teachers could build on with students with

increasing complexity through the learning phases.

16. This was significant because it had the potential to empower teachers as
critical thinkers, and in turn support them to teach young people to think

critically about our history and the ways history is taught.

17. Teachers were empowered to bring academic rigour to the way they de-

livered education, which was itself ground-breaking.

18. Through an explicit focus on equity mana orite mo te matauranga Maori,
the curriculum also created real potential to uplift Maori learners by deep-
ening understanding of our history and its relationship to inequitable out-

comes. This shift was both ground-breaking and transformational.
Ministry of Education Grant

19. From 2021-2023 ASSEN and NZHTA had been granted NEX funding
by the Ministry Of Education to support teachers on how to teach with
the new Aotearoa New Zealand Histories curriculum. I was released full
time from my teaching role to support the work of implementing the Ao-
tearoa New Zealand Histories Curriculum and integrating this into the

development of the draft Social Sciences curriculum.

20. This is when our core work started with schools. We developed a cohe-
sive two-day professional course hosted conferences for middle leaders,
one in Wellington and one in Christchurch, we ran workshops within

those conferences, and we targeted Kahui Ako (clusters of schools) to

! Ministry of Education Aotearoa New Zealand’s Histories in the New Zealand Curriculum
(2022) Page 2. https://nzhistory.govt.nz/sites/default/files/documents/MOE-aotearoa-nz-
histories.pdf
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https://nzhistory.govt.nz/sites/default/files/documents/MOE-aotearoa-nz-histories.pdf

provide Professional Learning and Development for teachers across the
country. We engaged with over 700 teachers directly, and many hundreds

more through school leaders..

Change of Government

21.

22.

23.

24.

25.

26.

I was involved in the stewardship group for ASSEN, and after the
change of government in 2023 it became clear, from the way the MOE
and the government were acting, including through the Treaty Principles
Bill and the establishment of a new Ministerial Advisory Group for the

English and Maths curriculum, that significant changes were coming.

The dates for the development and finalisation of the curriculum were

pushed out in 2024, and our contract was ending.

We got a couple of extensions while the government and the MOE were
figuring out how they were going to deliver their reform. We just carried
on, getting out to as many things as we could before the impending fund-

ing stop we knew was coming.

The insecurity of not knowing if funding would continue meant that we
were unable to make long term in-depth plans that would continue the
rigour and momentum of the Professional Learning and Development

offerings.

Teachers and school leaders wanted more and more of the Professional
Learning and Development in relation to these new curriculums. They
were very grateful for the work that we were doing, bringing the theoreti-
cal underpinnings to them and creating practical realities so they could

weave it together and use it in their teaching.

We felt that the curriculum would improve Maori achievement in
schools. The desired outcome of the new curriculum, as both the ASSEN
executive and I could see it; was that by learning our history in a way that

recognises the unifying potential of Te Tiriti, and by using best practice,



27.

28.

we would build greater social cohesion and lift outcomes for all learners,

particularly Maori.

For teachers, engaging with histories that had long been invisible helped
explain why Te Tiriti mattered. This deeper understanding led to a shift

in what motivated and guided their practice.

Despite our work with schools, it felt very unsafe to be Maori within the
educational paradigm, and I had to work through what that meant for
me. As the rewrites of the draft curriculums began ASSEN repeatedly
had to push the MOE to be included in the process, to understand who

was being included and what that inclusion actually meant.

Significant changes

29.

30.

31.

When the English subject expert group withdrew, we had significant dis-
cussions as a group about our position. We ultimately decided, based on
who we are and what we stand for, to put our names forward to be part
of the Social Sciences contributing group who were to work alongside
MOE curriculum writers writing and the curriculum focus group to re-

view and provide subject expert feedback prior to public consultation.

We did this on principle, believing it was important to be informed and
to try to understand what was happening on behalf of our teachers. It

was a contentious decision at the time and continues to feel so.

I was appointed to the Social Sciences Primary Curriculum focus group
for Years 0—10, which included representatives from the six social sci-
ences curriculum areas. It quickly became apparent to me that the direc-
tion of the work had shifted from Aotearoa New Zealand’s histories

within Te Mataiaho so significantly that it was untenable.



Matauranga Maori

32. One of the papers shared with the curriculum focus group was to sup-
port the idea of a “knowledge-rich” curriculum. However, the section ad-
dressing on how Matauranga Maori would be incorporated was effec-

tively empty.

33. It offered no substance and simply stated that advice would need to be
sought on how matauranga Maori might be used within the curriculum. I
questioned how we could even begin the process when there was no clar-
ity about how matauranga Maori was intended to sit within the frame-

work.

34. 1 repeatedly asked where Te Tiriti sat within this work and was consist-
ently told that it was being considered. When the new draft social sci-
ences curriculum was released to the focus group, we were given approxi-

mately one to two weeks to read it and provide feedback.

35. Given the scale and seriousness of the issues within the document, this
timeframe was not workable. It was at this point that I stepped away

from the process.
No meaningful engagement with Maori

36. It is my understanding and experience that there was no meaningful en-
gagement with Maori throughout this process. My questions about Te Ao
Maori and matauranga Maori went unanswered. There was no connec-
tion made with any Maori advisory group, and there was no visibility of

the Maori Ministerial Advisory Group within the process at all.

37. We haven’t yet seen a “rebalanced” Aotearoa NZ Histories Curriculum,
and we don’t know what that might look like. But it is coming. We do
however have a new draft social sciences curriculum (“draft curricu-

lum™).> This covers years 0-10 of the education system.

2 Ministry of Education NZC — Social Sciences Phases 1-4 (Years 0-10) (draft) (Taharangi,
2025) https://newzealandcurriculum.tahurangi.education.govt.nz/5637290851.p
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38. First and foremost, the framework Te Mataiaho, which was gifted and
supported by Dr Wayne Ngata, has been appropriated in ways that strip
it of its essence. Its depth and original intent have been diluted and to-
kenised, to the point where the richness of its meaning is no longer evi-

dent.

39. This, in itself, diminishes matauranga Maori, te reo Maori, and the wha-
kapapa that Dr Ngata brought to the work. The mana of our Maori his-

tory has been reduced simply through this shift.
Draft curriculum

40. The content of the draft curriculum further diminishes the importance of
the history of Aotearoa, reducing it to fragmented chunks of isolated
events. It no longer reflects the best-practice synthesis that existed in the
2023 Te Ao Tangata document. To me, it reads like something from the
1980s although even then there were outstanding social sciences educa-

tors forging innovative content.

41. This represents a significant backward step for our Tamariki and for soci-
ety as a whole. In the new draft, each phase of learning contains pre-
scribed chunks of history, framed in ways that signal to teachers that

these topics must be taught at specific points in a child’s learning journey.

42. In the previous iteration, teachers could introduce particular ideas within
one unit, revisit them in another, and progressively build the conceptual

understanding that sat beneath them.

43. For example, in Phase 2, knowledge and practices were previously ex-
pressed as “do” statements. While these did need refinement to be more

explicit, they enabled progression.



44. Finally, many of the so-called “knowledge-rich” statements in the draft

are incoherent in how they build understanding over time. The concept
of being “knowledge rich,” as it is currently applied, lacks the depth and

substance that I would expect from such a claim.

The First Draft

45.

46.

In the 2023 SSLLA these statements could then be developed further,
comparing and contrasting perspectives, analysing differences, and con-

ceptualising those differences in relation to place and context.

This progression allowed for increasingly advanced skills. This is the es-
sence of critical literacy and critical pedagogy: critically analysing who is
present, who is absent, and why; understanding how systems operate and
whose interests they serve. These are foundational social sciences

knowledge and practices, and they have been removed quite deliberately.

The NEX contracts have changed

47.

48.

49.

The NEX contracts have also changed. Key deliverables have shifted,
funding has moved toward supporting a senior curriculum that has not
yet been developed and the changes to the NCEA qualifications frame-

work and targeted support for primary teachers is no longer a focus.

There is now little weight given to how Te Tiriti is centred, or how
matauranga Maori and Te Ao Maori are uplifted. Instead, the emphasis is
on the impact on teachers’ practice and measures of effectiveness. In our
previous deliverables, there was explicit focus on building growth, en-
gagement, and relationships with mana whenua and hapu. This was

removed from our contract extensions in 2024 and 2025.

Accepting the funding under these conditions was a difficult decision.
However, we determined that continuing the organisation was important.
We have already done the work within ASSEN to centre Te Tiriti in our
constitution, and this will continue to guide and ground our work moving

forward.



Consultation Process and Lack of Genuine Engagement

50.

51.

52.

53.

The timeframe from the publication of the draft to the closing of feed-
back has been a long period (November 2025-April 2026). However, the
MOE has already published resources for teachers to use (unit plans and
lesson plans for geography and history), signalling that meaningful
change to the draft is highly unlikely.

Also, the work on the senior levels of curriculum, years 11-13 has begun

prior to the draft curriculum consultation period closing.

There cannot be meaningful changes made to the draft and then progres-
sion through to senior subjects in the few weeks that sit between end of
public consultation, being the 24™ of April and the first set of senior cut-
riculum going out to public feedback in May (according to the MOE
timelines provided in March). That feedback period is only open for a

month.

This suggests that the draft documents for the social sciences learning
area are being treated as a final curriculum, OR that work has been ongo-
ing while the public feedback period is still open. Transparency is a major

issue.

The Role and Value of Critical Pedagogy

54.

55.

The impact of these changes goes back to what I said earlier. The work
we were doing around critical pedagogy and Aotearoa Histories was fun-
damentally important for teachers in Aotearoa New Zealand because it
helped them understand the why.

When teachers understand the why, they are able to see that the persis-
tent failure of a large demographic of students is not an individual issue
but a systemic one, something they are part of, and something they have

the power to change. This, in essence, is rangatiratanga for all people.



56.

57.

58.

When Kaiako are empowered in this way and supported to work through
the steps required to apply critical literacy and to challenge dominant his-

torical narratives, they begin to see and perceive the world differently.

When their perceptions shift, so too does the way they view and engage
with our young people. In the same way, when young people are gifted
this empowerment, they grow into the kind of critically aware, engaged

citizens we want for our future.

Put simply, what the new curriculum does is eliminate the importance of

questioning for thinking, for learning, and for action.

Impacts on Maori Learners and Identity

59.

The prejudice that results from this is significant. Most Maori students
remain in English-medium schools, and these changes create real harm.
They invisibilise Maori, our culture, our people, our history, and our
identity. We cannot return to another country; we do not have one. This

is our country. Te Tiriti is for everyone it is not only for Maori.

Erosion of Maori Leadership and Support Systems

60.

61.

62.

This week we received a panui from Te Akatea advising that their pro-
gramme for emerging Maori leaders and principals is about to close. I

was fortunate to be part of that programme, and its closure is devastat-
ing. The work they have done has been transformational. What weighs

heavily for me is the question of what happens now?

As Maori educators, we are increasingly invisibilised within the main-
stream system. Many of us cannot move into Kura because we do not
have the reo, yet we carry a deep responsibility to our Tamariki in Eng-

lish medium education.

If our students cannot see us standing confidently in front of them

grounded in our matauranga and secure in who we are, what does that

10



mean for their future? Where will these exceptional educators go, and

who will be there to support them?
Concluding remarks

63. As Maori educators in the system, we carry the pain, frustration, and ag-
gression that we are exposed too. We work to support Maori learners
within systems that do not support them, and as a result, we burn out.
This is the essence of the discrimination faced by Kaiako Maori in Eng-

lish-medium education.

04. Perhaps the hardest part to carry is that the excitement and hope that
came with the development of the new Aotearoa New Zealand Histories
and first refresh of the social sciences curriculum for me, as 2 Maori edu-
cator, was taken away. It felt as though we had climbed right to the top
of the flagpole, only to have it cut out from under us. That is cruel. There
have been moments when I have genuinely felt that I no longer want to

be part of the education system in Aotearoa New Zealand.

Recommendations

05. In order to continue to make improvements and to recognise the
importance of Te Tiriti o Waitangi and Maori culture, the curriculum
development process must be —

a) Transparent, with clear accountability at every stage;

b) Inclusive, enabling meaningful participation from Maori;

¢) Grounded in true partnership with Maori;

d) Supported by investment in educators to embed te ao Maori,
critical thinking, and culturally responsive practice; and

e) Responsive to any further recommendations the Tribunal

considers necessary

DATED at Christchurch this 24" day of March 2026
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Alicia Lynne Poroa

TO:  The Registrar, Waitangi Tribunal; Crown Law Office; and those on
the notification list for the Wai 3553 Education Training and Amendment
Act and Te Mataiaho Urgent Inquiry.
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