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APPENDIX A: EXAMPLES OF TEACHING CONTENT CONNECTED TO TE AO MĀORI IN 
THE KNOWLEDGE-RICH CURRICULUM CONTENT  

1. The material below is not a fulsome description of all the knowledge from te 

ao Māori that is included in the knowledge-rich New Zealand Curriculum. 

Most learning areas are still in draft and being consulted on until 24 April 

2026. 

2. Note that content in the draft knowledge-rich Science learning area is set 

out in Appendix B, and content in the draft knowledge- Social Sciences 

learning area is covered in the main body of this brief as part of discussion 

of Aotearoa New Zealand’s histories curriculum content.  

3. Mathematics and Statistics (finalised):1 

3.1 Measurement in te ao Māori is based on the human body and 

natural relationships. (Year 3)  

3.2 Maramataka Māori calendar. (Year 6)  

4. English (finalised):2  

4.1 Students working with texts that includes stories and ideas that 

value te ao Māori and Māori perspectives, and that 

include kupu Māori. Texts studied in English in Years 7-10 must 

include texts by a range of authors representative of New Zealand’s 

rich bicultural (both Māori and Pākehā) and multicultural literary 

heritage.   

4.2 Learning about pepeha and mihi, and practicing using them. 

(Year 4-6) 

4.3 Some texts, such as pūrākau (traditional Māori stories and oral 

histories) are passed down to share cultural knowledge, explain 

relationships with the natural world, and guide how people live and 

relate to others and to self.  (Year 4-6) 

 
1  NZC – Mathematics and Statistics Curriculum 

2  NZC – English Curriculum 

https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/new-zealand-curriculum/learning-areas/mathematics-and-statistics-curriculum/5637165587.c
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/new-zealand-curriculum/learning-areas/english-curriculum/5637165583.c?domain=newzealandcurriculum.tahurangi.education.govt.nz///////////////////////////////////////////////////////////////////////////


2 

10149626_2 

5. The Arts (draft for consultation):3 

5.1 Engaging with historical and contemporary artworks and practices 

from New Zealand including Toi Māori. 

5.2 Images, symbols, motifs, and patterns reflect people, places, and 

stories and carry mana by connecting to whānau, culture, and what 

is important (e.g. identity, ancestry, relationships). (Years 1-2)  

5.3 Features of waiata (e.g. call and response, repeated phrases) have 

a role in tukanga. Waiata typically feature te reo Māori and familiar 

melody structures designed for collective use. (Year 3)   

5.4 In te ao Māori, the structure of a performance will have specific 

meaning and tukanga and may connect to specific pūrākau or 

whakapapa (e.g. learning basic mau rākau stances, using poi to 

explore rhythm and communication). (Year 4)  

5.5 Artworks can be created through cultural practices (including 

cultural practices grounded in Indigenous knowledges that students 

carry with them, reflecting identity, values, and belonging). (Years 

5-6)  

5.6 Exploring how diverse cultural performances (e.g. kapa haka) use 

specific structural conventions (e.g. waiata, haka, poi) to convey 

cultural narratives, which are connected to tukanga and expressed 

through elements such as ihi, wehi, and wana. (Year 7)  

5.7 Creating artwork using symbolic forms and culturally significant 

materials to express an idea, drawing on toi Māori and other 

cultural art conventions. Opportunities to engage with these 

practices should be supported with guidance in tukanga and 

culturally respectful approaches to ensure informed and 

meaningful engagement. (Year 8)  

 
3  NZC – Arts Curriculum 

https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/new-zealand-curriculum/learning-areas/arts-curriculum/5637165584.c?domain=newzealandcurriculum.tahurangi.education.govt.nz///////////////////////////////////////////////////////////////////////////
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5.8 Intentional collaboration, grounded in whanaungatanga 

and manaakitanga, fosters shared artistic responsibility, where 

collective creative decision-making, mutual respect, and reflective 

feedback enrich the experience of drama. (Year 9-10)  

 
6. Technology learning area (draft for consultation):4 

6.1 Develop an understanding of how innovation can benefit from 

interaction across cultures, including te ao Māori, to inform 

technological practices, processes, and innovations.  

6.2 Compare processing methods for nutritional impact, alignment 

with cultural practices and values (e.g. traditional preparation 

methods, such as pickling, smoking, fermenting, tikanga Māori – 

hangi), and potential for innovation. (Year 10)  

7. Health and Physical Education learning area (draft for consultation):5 

7.1 In te ao Māori heads are considered tapu (Year 4) 

7.2 Māori games are included as examples of contexts for teaching 

movement skills throughout the draft Years 0-10 teaching sequence 

(e.g. tereina, te ao kori, haka, poi, kapa haka, mau rākau, waka 

ama)  

7.3 Kī o rahi (a traditional Māori sport), with the draft teaching 

sequence specifying that students are to be taught that: 

• Kī o rahi involves fluid role transactions between Taniwha and 

Kioma, requiring strategic adaption based on game flow, 

scoring opportunities, and team coordination. 

• Pūrākau underpinning kī o rahi informs not only the game’s 

structure but also its values, encouraging deeper reflection on 

whakapapa, tikanga, and collective responsibility. 

 
4  NZC – Technology Curriculum 

5  NZC – Health and Physical Education Curriculum 

https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/new-zealand-curriculum/learning-areas/technology-curriculum/5637165590.c?domain=newzealandcurriculum.tahurangi.education.govt.nz///////////////////////////////////////////////////////////////////////////
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/new-zealand-curriculum/learning-areas/health-and-physical-education-curriculum/5637165585.c?domain=newzealandcurriculum.tahurangi.education.govt.nz///////////////////////////////////////////////////////////////////////////
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• Agility, anticipation, and zone-specific movement patterns 

are essential for maintaining positional advantage and 

responding to dynamic play. 

• Ball control includes executing passes under pressure, using 

feints (pretending to pass or move in one direction, quickly 

changing or executing a different action) and selecting 

passing options that align with team strategy and zone 

objectives.  

• Scoring requires tactical decision making, including when to 

target the tupu or pawero, and how to manipulate space and 

timing to maximise scoring potential. 

• Advanced gameplay involves coordinated defensive systems 

(e.g. zone marking, intercept setups) and offensive systems 

(e.g. overloads, switches) to dominate play. 

• Nuanced rule application such as contact interpretation, zone 

transitions, and scoring resets support confident officiating 

and peer leadership. 

And to practice: 

• Transitioning effectively between Taniwha and Kioma roles, 

adjusting movement and tactics based on game phase and 

team strategy 

• Respecting the cultural origins of kī o rahi by incorporating 

tikanga into gameplay, team interactions, and game 

preparation 

• Using agile footwork and spatial awareness to maintain 

positional advantage, evade defenders, and support zone 

transitions 
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• Executing precise passes under pressure, using deception and 

timing to maintain possession and advance team strategy 

• Using movement, positioning, and timing to create scoring 

opportunities by accurately targeting the tupu or placing the 

ball in the pawero zone 

• Applying coordinated defensive and offensive systems, 

including marking strategies, intercept setups, and attacking 

combinations 

• Officiating games with confidence, applying rules accurately 

and supporting fair play through peer leadership and 

decision-making 

• Participating in a kī o rahi tournament by applying advanced 

gameplay skills, demonstrating teamwork and strategic 

decision-making, and upholding tikanga and fair play 

throughout competitive play 

7.4 Engage in outdoor education experiences in local environments as 

part of teaching knowledge and practices that support personal 

growth, promote environmental stewardship (tiakitanga), and build 

meaningful connections within communities (Year 0-10).   
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APPENDIX B: COMPARISON OF (I) 2023 DRAFT REFRESHED SCIENCE LEARNING AREA 
AND (II) DRAFT KNOWLEDGE-RICH SCIENCE LEARNING AREA CURRENTLY BEING 
CONSULTED ON 

(i) 2023 draft refreshed Science learning area (pre- 2023 General Election)6 

8. The draft refreshed Science learning area, as existed in October 2023 prior 

to the General Election, has a purpose statement which acknowledges the 

importance of mātauranga Māori:  

Throughout time, science and mātauranga o te ao tūroa (Māori 
knowledge about the natural world) have developed because of 
sustained curiosity about the natural world in its broadest sense. 

9. In draft planning teaching guidance, when designing their programmes 

teachers are encouraged to ask themselves: 

How does this activity highlight the role of scientists (including 
Aotearoa New Zealand scientists) and mātauranga Māori knowledge 
holders in helping us to understand the natural world? 

10. Within the Understand, Know, Do content model which sets out the 

progression of learning, the draft big idea in relation to mātauranga Māori 

that students build up their understanding of over time is: 

Mātauranga Māori provides valuable insights about the natural 
world. Mātauranga o te ao tūroa – Māori knowledge about the 
natural world – positions people within and connected to nature. It 
develops through careful, prolonged observation of natural processes 
and the identification and interpretation of patterns in nature. 
Mātauranga o te ao tūroa is communicated and practised according to 
Māori culture, values, and world-views and is of value in and of itself. 
It also offers opportunities for dialogue between mātauranga Māori 
and scientific knowledge, which advances our understanding of 
enduring challenges in the natural world, in Aotearoa New Zealand, 
and globally. 

11. The draft overarching Know (contexts) content states that the Te Kanorau 

me to manawaroa | Biodiversity and resilience context “draws from 

mātauranga Māori o te ao tūroa and focuses in particular on the unique 

biodiversity of Aotearoa New Zealand and the threatened state of much of 

our flora and fauna.” The Te Whakahaeranga toitū o te pūngao, te wai me 

te kai | Sustainable management of energy, water and food context “draws 

from mātauranga Māori o te ao tūroa and considers the biological, physical, 

 
6  EXHIBIT A: Education Report: Refresh of the New Zealand Curriculum and development of the common practice model 

(Ministry of Education 27 November 2023, METIS 1319060) – Annex 4. 
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social, and economic limits on the production and use of energy, water, and 

food, particularly in Aotearoa New Zealand in relation to agricultural, 

horticultural, and aquacultural systems.” 

12. The draft overarching Do (practices) content covers teaching students that: 

Drawing on a broad range of data, including from mātauranga Māori 
sources, provides a more robust and layered response to the question 
we’re investigating. 

Using insights to take action involves exploring multiple perspectives 
on the natural world, including those from mātauranga Māori, and 
considering the short- and long-term impacts of possible responses. 

Tailoring communication for particular purposes and audiences 
enables us to effectively convey mātauranga Māori and scientific 
information about the natural world. 

13. Within the draft phase-by-phase progression for the Knows and Dos, 

students are to learn: 

Indigenous knowledge systems, including mātauranga o te ao tūroa, 
include narratives about the natural cycles and features of the Earth. 
(Phase 1) 

Mātauranga o te ao tūroa provides insightful explanations for some of 
these relationships [between organisms]. (Phase 1) 

[I can] identify ideas about the natural world in stories, waiata, and 
other forms of communication. (Phase 1) 

Indigenous knowledge of the Earth has led to the development of tools 
such as te maramataka (the Māori lunar calendar). (Phase 2) 

The management and protection of vulnerable species draw on 
knowledge of the species and their ecosystems, mātauranga o te ao 
tūroa, and ongoing monitoring and modelling. (Phase 2) 

Science and mātauranga Māori classify water in a number of ways, 
depending on its use and characteristics, including its form. (Phase 2) 

[I can] identify questions about familiar objects and events that can be 
investigated using approaches informed by kaupapa Māori or science. 
(Phase 2) 

Mātauranga o te ao tūroa provides descriptions of changes in 
Aotearoa New Zealand’s landforms. [Phase 3] 

Te ao Māori views people as part of the ecosystem, which is important 
when considering our impact on te ao tūroa. Kaitiakitanga 
(guardianship) projects can help to address and mitigate human 
impacts on biodiversity. [Phase 3] 

[I can] collaborate with others to explore perspectives that relate to 
local, national, and global issues and that are informed by science, 
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mātauranga Māori, and other indigenous knowledge systems. 
[Phase 3] 

Decisions about the safe and sustainable development, use, and 
disposal of materials in the world around us depend on knowledge 
about the origin, quantity, and chemical and physical properties of the 
constituent components of the materials and about kaitiakitanga, 
which draws from te mātauranga o te ao tūroa. [Phase 4] 

Advancing knowledge and finding local solutions to global challenges 
are enhanced by diversity among scientists (e.g., in, ethnicity, identity, 
and gender) and by diverse perspectives, achieved through 
engagement with communities and indigenous knowledge systems. 
[Phase 4] 

[I can] draw on insights from science and mātauranga Māori to frame 
and develop a response to a contemporary environmental challenge 
or socio-scientific dilemma. [Phase 4] 

Working at the frontiers of knowledge in science often involves 
building on existing knowledge, ideas that are counterintuitive, 
collaboration across disciplinary boundaries, and drawing on 
indigenous ways of knowing such as mātauranga Māori. [Phase 5] 

[I can] act ethically and responsibly, balancing scientific knowledge and 
mātauranga Māori with respect for multiple perspectives and an 
awareness of social, political, financial, and ecological influences. 
[Phase 5] 

(ii) Draft knowledge-rich Science learning area currently being consulted on7 

14. The draft knowledge-rich Science learning area currently being consulted on 

has a purpose statement which includes that students: 

engage with science as a dynamic, evidence-based discipline shaped 
by empirical inquiry, peer critique, and social and cultural contexts 

learn that science is a human endeavour shaped by people from many 
times, places, and cultures, and that diverse perspectives, including te 
ao Māori, can enrich scientific thinking and practice. 

15. The introduction to the draft teaching sequence states that “Knowledge has 

been selected to reflect everyday phenomena and systems students can 

directly experience, ensuring relevance and accessibility within the context 

of New Zealand.”  

16. The draft teaching sequence sets out what all students are to be taught, and 

includes examples of good contexts for that learning. It is organised into 

Strands of learning that are built up over Years 0-10.  

 
7  NZC – Science Curriculum 

https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/new-zealand-curriculum/learning-areas/science-curriculum/5637165588.c
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17. Draft statements that explicitly bring in te ao Māori in the draft Matter 

Interactions and Energy strand include: 

Investigating how sound is produced by vibrating materials and how 
sounds can cause materials to vibrate and explaining how vibration 
affects frequency (pitch) and volume: … using musical instruments, 
including examples from te ao Māori (e.g. conch shell (pūtātara), small 
flute (kōauau)) (Year 3 Practice) 

18. Draft statements that explicitly bring in te ao Māori in the draft Motion and 

Forces strand include: 

Interpreting how tools are designed to concentrate force over a 
surface area to improve effectiveness (e.g. patu vs ngira, knife vs 
rolling pin) (Year 8 Practice) 

19. Draft statements that explicitly bring in te ao Māori in the draft Earth & 

Space strand include: 

Matariki (Year 4 Know) 

• Matariki is a star cluster that becomes visible in the eastern 
morning sky during mid-winter in New Zealand. The visibility of 
Matariki in the morning sky is used as an indicator of seasonal 
change for many iwi.  

• Puanga (Rigel) is a star that rises shortly before Matariki and is 
more visible in some regions. It also serves as a seasonal indicator 
for many iwi.  

• The Matariki star cluster is known by many cultures, including as 
Makali‘i in Hawai‘i, Matarii in Tahiti, Subaru in Japan, and Pleiades 
in Greece.  

• Dr Pauline Harris (1970–) revitalised Māori astronomical star lore 
and contributed to Indigenous science education and 
astrophysics. 

Matariki (Year 4 Practice) 

•  Identifying annual changes in the position of Matariki and when 
they occur  

• Recognising and predicting the positioning of major constellations 
in the night sky  

• Relating the positioning of Matariki to seasonal and 
environmental patterns” 

The Maramataka is the traditional Māori lunar calendar based on the 
cycles of the moon and stars. (Year 5 Know) 

20. Draft statements that explicitly bring in te ao Māori, including indigenous 

flora and fauna, in the draft Organism Diversity strand include: 
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Observing and classifying plants, animals, and fungi, including:  

• classifying both familiar and unfamiliar organisms as plants, 
animals, or fungi using observable features (e.g. tūtae kēhua is a 
basket fungi) 

• using observable physical features to distinguish different 
organisms (e.g. kōwhai, kererū, mushroom) 

• classifying organisms into broad groups based on shared 
characteristics (e.g. flax, northern rātā and pōhutukawa) 

• identifying and naming a selection of local plants and animals 
using both English and te reo Māori (Year 1 Practice) 

Different organisms have different life cycles (e.g. butterfly, frog, 
human, broad bean, kōwhai tree). (Year 2 Know) 

Some types of organisms produce many offspring (e.g. wētāpunga, 
mice), while others produce few (e.g. humans, kiwi). (Year 5 Know) 

Over a very long period of time, the process of natural selection can 
lead to the evolution of new species (e.g. kākā, kea, and kākāpō 
evolved from a shared ancestor into forest, alpine, and nocturnal 
parrot species). (Year 6 Know) 

Using cause-and-effect language to explain how natural selection 
could lead to particular characteristics becoming more common in a 
population over time (e.g. long necks in giraffes, sweet berries on a 
kawakawa). (Year 6 Practice) 

Communicating using diagrams (e.g. tree of life) how different species 
are related through common ancestors (e.g. kākā, kea, kākāpō). (Year 
6 Practice) 

Adaptation can lead to evolution when inherited variations that 
improve survival or reproduction become more common over 
generations (e.g. elaborate peacock tails; insulating fur on Arctic foxes; 
different juvenile and adult forms in horoeka, pōkākā, and 
putaputawētā plants, likely an adaptation that reduced grazing by 
moa). (Year 8 Know) 

Traits are also influenced by the environment, for example: in humans, 
height is influenced by nutrition and genes; in reptiles like tuatara, sex 
is determined by nest temperature. (Year 9 Know) 

21. Draft statements that explicitly bring in te ao Māori, including indigenous 

flora and fauna, in the draft Body System strand include: 

Animals have body parts for sensing, movement, protection, and 
resource gathering (e.g. kiwi have long, sensitive beaks for finding 
insects and worms in forest leaf litter and soil). (Year 2 Know) 

Some animals have external skeletons (e.g. exoskeletons in insects like 
the wētā and in spiders, shells on molluscs). (Year 2 Know) 

22. Draft statements that explicitly bring in te ao Māori, including indigenous 

flora and fauna, in the draft Ecosystems strand include: 
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Observing and describing how organisms interact with their 
surroundings (e.g. tūī flying between trees, wētā crawling under logs, 
sea stars clinging to rocks). (Year 1 Practice) 

Recognising and comparing behavioural rhythms in organisms related 
to time of day (e.g. morepork active at night, butterfly flying during the 
day). (Year 1 Practice) 

Identifying and describing social behaviours in organisms by 
comparing solitary and group living patterns (e.g. kākāpō foraging 
alone, honeybees living in hives). (Year 1 Practice) 

Habitats are places where organisms interact with other organisms 
and can find the resources they need for survival (e.g. Maui dolphins 
live in coastal waters where they can catch small fish). (Years 2 Know) 

Whakaotirangi (Tainui) (1300s) introduced kumara to New Zealand 
and contributed to Polynesian horticultural knowledge. She applied 
knowledge of kumara habitats to successfully grow kumara. (Year 2 
Know) 

Using cause-and-effect language to explain how survival links to 
environment resources (e.g. kiwi eat forest floor insects, kina need to 
be in water). (Year 2 Practice) 

Identifying and explaining how the structural features and behaviours 
of organisms support their survival in their habitats (e.g. pāua have a 
large, muscular foot to stick to rocks). (Year 2 Practice) 

Evaluating ways humans can positively impact ecosystems and 
communicating actions that support kaitiakitanga (e.g. planting trees, 
composting, recycling, growing food, planting native species). (Year 7 
Practice) 

Indigenous knowledge systems, such as mātauranga Māori, are often 
founded on long-term observations of environmental patterns. For 
example, ngā tohu o te taiao can be used to monitor seasonal changes 
and ecosystem health. (Year 9 Know) 

Observing local ngā tohu o te taiao, such as flowering of certain plants 
or bird migrations, and explaining why these indicators can be used to 
understand and predict other environmental changes using an 
ecosystem model. (Year 9 Practice) 

Marama Muru-Lanning (Contemporary) explores mātauranga Māori 
as environmental knowledge, linking Indigenous perspectives to 
ecological science. (Year 10 Know) 

23. Teaching about place (e.g. important rivers and mountains, Pūrākau) and 

how natural systems (e.g. water cycle) and human systems (e.g. 

urbanisation) and values (e.g. kaitiakitanga) shape and impact on the 

environment and communities is set out in the draft knowledge-rich Social 

Sciences learning area, particularly in the draft Geography strand. 
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APPENDIX C: PARTIAL COMPARISON OF AOTEAROA NEW ZEALAND’S HISTORIES CURRICULUM CONTENT 

24. For the purposes of this comparison, the Know Progress Outcomes in the currently required Aotearoa New Zealand’s histories curriculum content8 are compared with the draft ‘Knowledge’ content 

within the draft Social Sciences learning area9 currently out for consultation. There was updated Aotearoa New Zealand’s histories content included in the 2023 refreshed Social Sciences learning area, 

with the most significant change being the planned removal of the key questions and example learning experiences which provided guidance to teachers and schools as they made decisions about 

what they would cover to support learning in line with the Progress Outcomes. This guidance was instead to sit in supporting documents (rather than the curriculum statement itself).  Given this plan, 

this content is not included in the table below. It has been drawn to inform the detailed sequence in the draft knowledge-rich Social Sciences learning area. The 2023 version also included content for 

Phase 5 (Years 11-13), but this is not part of the currently required curriculum. This has not been included in the table below as the draft knowledge-rich content with which it would need to be 

compared is still in development. Note that the full content from the New Zealand’s history strand of the draft knowledge-rich Social Sciences learning area has been included (so goes wider than 

Māori histories), but the content included from other strands is more selective to focus on te ao Māori. 

Phase/ Years Currently required Aotearoa New Zealand’s histories Draft knowledge-rich Social Sciences learning area currently being consulted on 

Phase 1/ 
Years 1-3 

I have explored the diverse histories and experiences of 
the peoples of Aotearoa New Zealand.  
I have built my knowledge of stories about the people, 
events, and changes that have been important in my local 
area, including knowledge of the stories iwi and hapū share 
about their history in the rohe.  
For the national contexts, I know the following:  

• Whakapapa me te whanaungatanga | Culture and 
identity  
Māori are tangata whenua. They were the first 
people of this land and have stories about their 
origins and arrival.  
People in our area have come from a variety of 
places and some retain connections to those places.  

• Tino rangatiratanga me te kāwanatanga | 
Government and organisation  
Waitangi Day marks the significance of the initial 
signing of Te Tiriti o Waitangi | The Treaty of 
Waitangi. We recall what happened at Waitangi at 
the time of the signing and who was there. This helps 
us understand why we have a holiday 

• Tūrangawaewae me te kaitiakitanga | Place and 
environment  
Tangata whenua are deeply connected to the local 
area. Naming places was key to establishing and 
maintaining mana and tūrangawaewae.  
Many of the names of geographical features, towns, 
buildings, streets, and places tell stories. Sometimes 
there is more than one story.  

JOURNEYS TO NEW ZEALAND (Year 1) 
New Zealand: where we come from  

• New Zealand hasn’t always had people living here, and everyone’s ancestors came from somewhere else.  

• Māori are tangata whenua (first people) of this land and have pūrākau (stories) about their origins and arrival.  

• Pūrākau are used to express Māori ancestral connections.  

• People can feel a deep connection to the land where they live. Many of the names of towns, buildings, streets, and other 
places tell stories. Sometimes there is more than one story.  

• Family journeys are part of history and help us understand how life and places change over time.  

• General time markers are used to describe when events happened: a year is 365 days, a decade is 10 years, and a century 
is 100 years. Students should gain an appreciation of the timescale between these different journeys and learn to place 
events on a simple timeline.  

Families come from many places  

• Māori ancestors were Polynesian voyagers and their families.  

• Families from many places around the world over the last 175 years (e.g. Chinese miners arrived in the 1860s).  

• There was a wave of migration over 100 years ago, with families coming mostly from Britain. 
 
PAST AND PRESENT (Year 1) 
Through exploring their family’s recent past, teach students that:  

• life in the past was different from today, with unfamiliar aspects (e.g. toys, schools, family customs)  

• time stretches beyond living memory, including the experiences of people who were alive before the child was born  

• there are time-related words such as ‘today’, ‘yesterday’, ‘tomorrow’, ‘past’, ‘present’, ‘before’, ‘after’, and ‘long ago’ and 
how to use them when talking about events and routines  

• history is made up of events that happened in a particular order.  
Through stories from or about the distant past in New Zealand and stories of great change-makers, teach students: 

• to reinforce what they have learnt about the past from looking at family stories  

• how some individuals from the past are remembered because they changed things, helped others, or did something first, 
and their stories are passed down in books, art, and memory  

• for example, Jean Batten (1909–1982) made several record-breaking flights, including the first solo flight from England to 
New Zealand in 1936 

 
8  The New Zealand Curriculum - Social sciences 

9  NZC – Social Sciences Curriculum 

https://newzealandcurriculum.tahurangi.education.govt.nz/5637209127.p?activeTab=tab+1:4
https://newzealandcurriculum.tahurangi.education.govt.nz/new-zealand-curriculum-online/new-zealand-curriculum/learning-areas/social-sciences-curriculum/5637165589.c
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Phase/ Years Currently required Aotearoa New Zealand’s histories Draft knowledge-rich Social Sciences learning area currently being consulted on 

• Kōwhiringa ohaoha me te whai oranga | Economic 
activity  
The ways different groups of people have lived and 
worked in this rohe have changed over time.  

• that stories from the past can be true, imagined, or a mix of both. Learn to use the following terms: once upon a time, 
story, myth, legend, fact, remember, record.  

• to retell the stories they have learnt. 
 
Across the wider draft Social Sciences learning area, other knowledge associated with the current Aotearoa New Zealand’s 
histories proposed to be taught in Year 1 includes: 

• Landscape features (as part of Geography strand): 
o Major physical features of New Zealand (Lake Taupō, Aoraki/Mt Cook, Waikato River, Mt Taranaki, Clutha River, 

Southern Alps, three main islands). 
o Location of their own area in relation to nearby features (e.g. maunga, awa). 

• Perspectives on place (as part of Geography strand): 
o Reasons people can feel a deep connection to the land where they live.  
o Many of the names of geographical features, towns, buildings, streets, and places tell stories. Sometimes there is more 

than one story.  
o Pūrākau are stories used to name geographic features and express Māori ancestral connections.  
o Stories and other observations from people in students’ families and communities tell them about their local area, its 

history, and how people use it. 

SHIPS AND SEAFARERS TO NEW ZEALAND (Year 2) 
How people first learnt to float and sail  

• Rafts and skin-covered boats and invention of simple woven-fibre sails.  
Polynesian voyaging and exploration  

• The location of the Polynesian Triangle.  

• Voyaging and canoes.  

• Navigation using stars, ocean swells, bird flight patterns, and cloud shapes.  

• Polynesian navigators’ discovery of what is now known as New Zealand c.1250–1300 CE.  

• Kupe was a legendary Polynesian navigator, credited in pūrākau with discovering what is now known as New Zealand 
around 1,000 years ago.  

How European seafarers reached New Zealand and the Pacific  

• Abel Tasman’s 1642 Dutch ships sighting and naming parts of what is now known as New Zealand.  

• Abel Tasman (1603–1659) was the first European seafarer and explorer to sight and map parts of New Zealand in 1642. 
Abel Tasman National Park was named after Abel Tasman and was opened in 1942 (the 300th anniversary of his visit to the 
area).  

• Captain James Cook’s Pacific voyages (1769–1779) mapping New Zealand’s coast and role of Tupaia.  

• Captain James Cook (1728–1779) led European voyages across the Pacific from 1769 to 1779. He was the first European to 
map New Zealand’s coastline.  

• Tupaia (1725–1770) was a Tahitian Polynesian navigator who guided and interpreted for Captain James Cook on his Pacific 
voyage in 1769. He helped Māori and the crew to understand each other’s culture and language when the crew arrived in 
New Zealand.  

Examples of ships and seafaring outside the New Zealand context  

• For example, the Vikings’ voyages in longships to raid and trade. 
 
Across the wider draft Social Sciences learning area, other knowledge associated with the current Aotearoa New Zealand’s 
histories proposed to be taught in Year 2 includes as part of Civics & Society strand): 

• Building relationships is important to help people work well together.  

• Cultural practices are often expressions of group belonging, which can be expressed through, for example, traditions, 
language, and everyday practices.  
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• New Zealand includes people from different cultural backgrounds. These cultures bring different traditions, languages, and 
ways of life. 

• There are Māori social organisations, including whānau, hapū, and iwi. Social and cultural rules are applied through 
concepts of tikanga and kawa. 

MĀORI SOCIETY (BEFORE EUROPEAN SETTLEMENT IN NEW ZEALAND) (Year 3) 
Describing time  

• Time can be divided in centuries, and so timelines can show markers for each century (e.g. 1200, 1300).  
Arrival and migration  

• Migration by peoples from East Polynesia around the late 13th century.  

• Continued oceanic voyaging and settlement across South Polynesia.  

• Changes over time: growth of population leading to internal migration and evidence of population slump from size of pā 
(forts).  

Homes and communities  

• Structured tribal communities: hapū (subtribes), iwi (tribes), rangatira (chiefs), and ariki (paramount chiefs).  

• Marae and central meeting houses anchoring rohe (regions). Fortified pā built on elevated terrain with terraces, ditches, 
palisades, and food storage pits.  

• Changes over time: adaptation from tropical environment. Transition from loose family camps to structured tribal 
communities and increasing complexity in village layouts.  

Food and environment  

• Kumara garden cultivation using specialised tools and soil management.  

• Forest clearance and moa hunting (to extinction by c.1450) evidenced by charcoal layers and bone deposits.  

• Seasonal seafood diet evidenced by shell middens, animal bones showing diet, and earth oven hāngī pits showing how 
people cooked together. 

 
Across the wider draft Social Sciences learning area, other knowledge associated with the current Aotearoa New Zealand’s 
histories proposed to be taught in Year 3 includes: 

• NEW ZEALAND DAYS OF COMMEMORATION (as part of Civics & Society strand): 
o Waitangi Day (6 February): New Zealand’s national day, commemorating the first signing of te Tiriti o Waitangi | the 

Treaty of Waitangi. Celebrations include ceremonies, speeches, and festivals.  
o Matariki (date varies in June/July): A public holiday celebrating the Māori lunar calendar, with a focus on Māori 

culture. 

• Landscape features (as part of Geography strand): 
o Major physical features of New Zealand (Lake Taupō, Aoraki/Mt Cook, Waikato River, Mt Taranaki, Clutha River, 

Southern Alps, three main islands). 
o Location of their own area in relation to nearby features (e.g. maunga, awa). 

• Indigenous cultures (as part of Geography strand): 
o Cultural and geographic regions of the Pacific: Polynesia, Micronesia, and Melanesia.  
o Distinct cultures of Indigenous peoples in New Zealand, Australia, and Papua New Guinea. 

• Māori connections to the coast (as part of Geography strand) 
o Te moana is a place of cultural identity for Māori.  
o Role of Māori as kaitiaki (guardians) of the sea and mātaitai (seafood resources).  
o Kaitiakitanga as a guiding concept for coastal protection. 

Phase 2/ 
Years 4-6 

I have explored the diverse histories and experiences of 
the peoples of Aotearoa New Zealand. 
I have built my knowledge of stories about the people, 
events, and changes that have been important in my local 

SIGNIFICANCE OF THE TREATY OF WAITANGI | TE TIRITI O WAITANGI (Year 4) 

• The Treaty of Waitangi | te Tiriti o Waitangi is important as New Zealand’s founding agreement between the British Crown 
and Māori rangatira (chiefs).  

• The Treaty of Waitangi | te Tiriti o Waitangi was first signed on 6 February 1840 at Waitangi in the Bay of Islands.  
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area, including knowledge of the stories iwi and hapū share 
about their history in the rohe.  
For the national contexts, I know the following:  

• Whakapapa me te whanaungatanga | Culture and 
identity 
 The stories of groups of people from different 
periods in our history convey their reasons for and 
experiences of migration. These stories have shaped 
their culture and identity in Aotearoa New Zealand.  
Māori voyaging through the Pacific was deliberate 
and skilful and brought with it Pacific whakapapa and 
cultural identities. These identities were transformed 
over the centuries through adaptations to and 
relationships with the environment, and through the 
formation of hapū and iwi that eventually occupied 
Aotearoa New Zealand.  
Individuals and communities have responded to 
international conflicts in a range of ways for a range 
of reasons. 

• Tino rangatiratanga me te kāwanatanga | 
Government and organisation 
 Te Tiriti o Waitangi | The Treaty of Waitangi was 
signed in different places. The two versions of the 
Treaty say different things about who would have 
authority. Māori understandings were based on the 
version in te reo Māori, which the vast majority of 
Māori signed.  
Governments have selectively supported or excluded 
people through processes associated with voting 
rights, access to education, health, and welfare 
provision, reflecting prevailing public attitudes of the 
time. Often equitable treatment has been sought by 
people, including Māori, Chinese, women, children, 
and disabled people.  

• Tūrangawaewae me te kaitiakitanga | Place and 
environment  
People adapted their technologies and tools to the 
new environment of Aotearoa New Zealand.  

• Kōwhiringa ohaoha me te whai oranga | Economic 
activity  
Traditional Māori economies were finely tuned to 
the resources within each rohe, which provided the 
basis for trade between iwi. There were complicated 
economic relationships between iwi and early 
newcomers as newcomers sought resources. 

• The Treaty of Waitangi | te Tiriti o Waitangi has ongoing significance as a symbol of mutual respect, shared heritage, and 
commitment to working together.  

• There are two documents: the Treaty of Waitangi in English and te Tiriti o Waitangi in te reo Māori.  

• James Busby acted as the British Resident in New Zealand from 1833. He played a role in developing the first New Zealand 
flag in 1834 (United Tribes flag) and helped to facilitate the drafting of the Treaty of Waitangi in 1840.  

• William Hobson was the first Governor of New Zealand. He proposed a treaty with Māori to establish British sovereignty.  

• Henry Williams translated the Treaty of Waitangi into te reo Māori with his son Edward and explained it to Māori chiefs. As 
the leader of the Church Missionary Society in New Zealand, he contributed to the spread of Christianity among Māori and 
expanded colonial settlement. He also attempted to prevent hostilities at Kororāreka in 1845.  

• Hōne Heke was the first Māori chief to sign the Treaty of Waitangi in 1840. Later, he led Māori resistance against British 
colonial authority over Treaty breaches and to protect rangatiratanga. He ordered the cutting of the British flagstaff at 
Kororāreka four times between 1844 and 1845, sparking the Northern War. 

 

NATURAL EVENTS OF HISTORICAL SIGNIFICANCE IN NEW ZEALAND (Year 5) 
Mt Tarawera  

• Pink and White Terraces.  

• Promotion of New Zealand landscapes to Victorian travellers. An early site of tourism.  

• The eruption (1886) and impacts:  
o Lasted six hours and caused massive destruction.  
o Destroyed a number of villages and buried the Pink and White Terraces.  
o Devastating impact through loss of life; loss of landscape. Impact on the livelihoods of Māori — guiding and tourism. 

• Interpretations of the events at the time: phantom canoe, Sophia Hinerangi, Tuhoto Ariki.  

•  Subsequent development (1931) of Buried Village of Te Wairoa as a tourist attraction and archaeological site. 
A case study building on Year 5 Geography  
Teachers choose one of the following as a case study with a focus on recovery and regeneration:  

• Hawke’s Bay earthquake (1931)  

• Tangiwai Disaster (1953)  

• Cyclone Giselle (1968)  

• Southland Floods (1984)  

• Cyclone Bola (1988)  

• Canterbury earthquake (2011)  

• West Coast Floods (2022)  
Newspaper articles, first-hand accounts, and photographic evidence can enrich this study. 

NEW ZEALAND TO 1840 (Year 6) 
Impact, including Māori response, of early European contact on: 
Trade and settlement  

• Sealing and whaling (from the 1790s, port towns and trading posts, Māori Pākehā individuals like Barnet Burns).  

• Māori provision of timber, flax, and food in exchange for muskets, iron goods, and blankets.  

• Impact of new diseases (measles, influenza) on Māori population.  
Missionaries, literacy, and cultural exchange  

• Arrival of Christian missionaries: provision of European farming tools, healthcare, and schooling.  

• Establishment of a te reo Māori press, distribution of translations, and rapid growth of literacy.  

• Māori adaptation of Christian ideas alongside traditional Indigenous spiritual practices.  
Land ownership and sovereignty  

• Petitions to King William IV and other Crown appeals by rangatira seeking protection, redress, or recognition.  

• 1835 Declaration of Independence | He Whakaputanga signed by rangatira.  
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• Early land-purchase deeds (New Zealand Company), contrasting Māori concepts of use, tūrangawaewae, and mana versus 
the Crown’s notion of permanent sale.  

The Musket Wars 

• Musket Wars (c.1810s–1830s): causes, major campaigns, and consequences for population movements and tribal 
boundaries. Hongi Hika’s role.  

Moriori  

• The expression of mana through Nunuku’s Law and the renunciation of violence even in the face of great external 
challenges (the arrival of Europeans from the 1790s and of Ngāti Tama and Ngāti Mutunga from 1835). 

 
Across the wider draft Social Sciences learning area, other knowledge associated with the current Aotearoa New Zealand’s 
histories proposed to be taught in Year 6 includes: 

• RIGHTS AND RESPONSIBILITIES (as part of Civics & Society strand): 
o Te Tiriti o Waitangi | the Treaty of Waitangi are foundational documents that inform the rights and responsibilities of 

individuals and institutions in New Zealand.  
o tangata whenua and tangata Tiriti are partners in a bicultural society. 

• Urbanisation and being Māori (as part of Geography strand) 
o Mid-20th century Māori migration to New Zealand cities occurred at an unprecedented pace and scale, disrupting the 

whakapapa of te reo Māori and tikanga and depopulating papa kāinga.  
o New approaches to being Māori and retaining iwi values and practices were created and debated. Movements to 

reassert Māori language, culture, and identity arose throughout the country, including:  
▪ cultural groups (e.g. Ngāti Pōneke Young Māori Club, Te Waka Huia)  
▪ political groups (e.g. Ngā Tamatoa)  
▪ tribal affiliate groups in cities (e.g. Tūhoe in Auckland, Wellington, and Hamilton; Waikato ki Roto o Pōneke)  
▪ urban, pan-tribal marae (e.g. Hoani Waititi, Ngā Hau e Whā)  
▪ educational movements (e.g. kōhanga reo, kura kaupapa Māori, wānanga). 

• Pūtake is an organisation’s reason for being and is shaped by the organisation’s values and beliefs (e.g. kaitiakitanga, 
providing employment, responding to a market opportunity). (as part of Financial Education strand) 

Phase 3/ 
Years 7-8 

I have explored the diverse histories and experiences of 
the peoples of Aotearoa New Zealand.  
I have built my knowledge of stories about the people, 
events, and changes that have been important in my local 
area, including knowledge of the stories iwi and hapū share 
about their history in the rohe. 
 For the national contexts, I know the following:  

• Whakapapa me te whanaungatanga | Culture and 
identity  
Mid-twentieth-century Māori migration to New 
Zealand cities occurred at an unprecedented pace 
and scale, disrupting the whakapapa of te reo and 
tikanga and depopulating papa kāinga. New 
approaches to being Māori and retaining iwi values 
and practices were created and debated. 
Movements to reassert Māori language, culture, and 
identity arose throughout the country.  
Over time people from a wide range of cultures have 
participated in and contributed to Aotearoa New 

NEW ZEALAND: TE TIRITI O WAITANGI | TREATY OF WAITANGI AND 1852 CONSTITUTION ACT (Year 7) 
Reasons for te Tiriti o Waitangi | the Treaty of Waitangi  

• Post-Musket War instability and Māori efforts to secure peace.  

• Declaration of Independence | He Whakaputanga 1835, received by the British Crown, influencing British policy in New 
Zealand.  

• Expansion of British trade and settlers in New Zealand without formal government. French threat prompting concerns from 
some settlers.  

• Role of the missionaries in facilitating the Treaty process.  
Perspectives on and aftermath of te Tiriti o Waitangi | the Treaty of Waitangi (1840)  

• Main articles of the 1840 Treaty of Waitangi | te Tiriti o Waitangi, including historical interpretations of these texts.  

• Influence of humanitarian movement shaped by religious ideas, liberty, equality, and popular sovereignty in the Treaty 
terms.  

• Expansion of settlement by British settlers and increasing issues around ideas of land ownership (e.g. the Wairau Incident).  

• Roles of Governors Hobson, FitzRoy, and Grey between 1840 to 1846.  

• Early cooperation in trade and relationships, alongside challenges to Māori authority and growing concerns over cultural 
and economic changes, including early protests, petitions to the Crown, and armed conflict such as the Northern War 
(1845–1846).  

• Te Ruki Kawiti was a Ngāti Hine chief who played a key role in the Northern War (1845–1846). He led Māori forces in 
several battles and designed the fortified pā at Ōhaeawai and Ruapekapeka.  
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Zealand, while retaining and adapting their 
distinctive identities. The histories of Chinese, Indian, 
and other Asian communities, Pacific communities, 
refugee and faith-based communities, disability 
communities, and the Deaf community demonstrate 
how this has been experienced. Some have met 
barriers.  
Advocating for the right to citizenship and respect for 
difference has contributed to the development of a 
more diverse nation.  

• Tino rangatiratanga me te kāwanatanga | 
Government and organisation 
The signings of He Whakaputanga o te 
Rangatiratanga o Nu Tireni | The Declaration of 
Independence and Te Tiriti o Waitangi | The Treaty 
of Waitangi emerged from a long period of complex 
interactions between hapū/ iwi and newcomers in 
which Māori were the majority. These interactions, 
particularly those with missionaries, helped to 
facilitate the treaty process. Also important were the 
international events and ideas of the time that 
informed the Crown’s thinking and actions.  
Mana was central to all political and economic 
relationships in traditional Māori society and has 
continued to shape internal and external 
interactions. 
Pacific peoples have experienced Aotearoa New 
Zealand’s colonial authority and control. Throughout 
these experiences, they have continued to sustain 
their cultures and assert their authority. The New 
Zealand Government has apologised to the people of 
Samoa for past injustices.  

• Tūrangawaewae me te kaitiakitanga | Place and 
environment  
Māori cared for and transformed te taiao, and 
expressed their connection to place by naming the 
land and its features.  

• Kōwhiringa ohaoha me te whai oranga | Economic 
activity  
Iwi and hapū experimented with new economic 
opportunities to enhance their mana. In doing so, 
they built extensive trading networks domestically 
and with Australia. 

• Tāmati Wāka Nene was a Ngāpuhi chief who was one of the first chiefs to sign the Treaty of Waitangi in 1840 and 
advocated for peace and positive relations between Māori and Pākehā. During the Northern War, he sided with the Crown 
because he believed that continued conflict would harm Māori.  

The 1852 Constitution Act (passed by the House of Commons, United Kingdom)  

• Establishment of representative government through a bicameral General Assembly and six provincial councils, laying the 
foundations for New Zealand’s parliamentary democracy based on British constitutional traditions.  

• Transition from Crown Colony rule to local self-government, enabling settler communities to elect representatives, pass 
laws, and shape institutions.  

• Property-based franchise with relatively low property qualification for men (when compared to Britain at the time). 

• Exclusion of most Māori men from the political system and voting due to the property-based franchise and Māori 
communal landholding practices. Traditional leadership structures based on mana and whakapapa were not incorporated 
into colonial governance frameworks, contributing to differing understandings and reduced representation.  

• Engagement by some Māori leaders through voting, petitions, and alliances with Crown officials, reflecting strategic 
responses to new political frameworks. 

 
Across the wider draft Social Sciences learning area, other knowledge associated with the current Aotearoa New Zealand’s 
histories proposed to be taught in Year 7 includes: 

• DEMOCRACY AND GOVERNMENT (as part of Civics & Society strand): 
o Central government system allowing for a percentage of seats to be Māori seats.  
o Separate electorate seats in Parliament for electors registered on the Māori roll as a distinctive feature of New 

Zealand’s democracy. 
o Distinctive contributions of wahine Māori (e.g. Meri Te Tai Mangakāhia, Te Puea Hērangi, the Māori Women’s Welfare 

League, Te Kōhanga Reo, Dame Whina Cooper, Whetu Tirikatene-Sullivan, Georgina Beyer).  
o Dame Whina Cooper (1895–1994) was a respected Māori leader and advocate for Māori rights, often referred to as 

the ‘Mother of the Nation’. Best known for leading the 1975 Land March and founding the Māori Women’s Welfare 
League. 

THE SIGNIFICANCE OF THE LIBERAL ERA (Year 8) 
Women’s suffrage  

• New Zealand became the world’s first self-governing nation to grant women the right to vote in 1893.  

• Women’s suffrage movement and the 1893 petition led to the enfranchisement of women and the efforts of groups such 
as the Women’s Christian Temperance Union and Women’s Franchise Leagues.  

• Kate Sheppard was the leader of the women’s suffrage movement in New Zealand. She helped make New Zealand the first 
country to give women the vote in 1893.  

• Meri Te Tai Mangakāhia was the first woman to speak in the Māori Parliament, advocating for Māori women’s right to vote 
and participate in politics.  

• The historic Electoral Act was passed into law, followed by the 1893 election, where 109,461 women successfully enrolled 
to vote.  

• In other democracies, women did not begin to gain the right to vote until after World War One.  

• Women could not stand for parliament until 1919 and were not elected until 1933, 40 years after the passing of the 
Electoral Act.  

• Iriaka Rātana became the first Māori MP in 1949, Jenny Shipley became New Zealand’s first female Prime Minister in 1997, 
and Georgina Beyer became the first openly transgender MP in the world in 1999.  

Other features of the Liberal Era and its limits 

• Women’s participation in temperance, education, and religious reform movements and in paid employment, shaping 
public discourse and community leadership beyond domestic roles.  

• Reorganisation of Crown governance during the Liberal Era, including the rise of party politics, with formation of the 
Liberal Party in 1891, and increased centralisation of authority following the abolition of provincial governments.  
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• Universal male suffrage, introduced in 1879, applied to all men in general electorates. Māori men had already gained 
universal suffrage in 1867 through the creation of four Māori seats, though their representation remained limited relative 
to population.  

• Promotion of individual rights and social welfare under liberal reform, including access to land ownership, employment 
protections, and pensions, framed as universal but shaped by settler institutions and uneven in practice for Māori and 
other minority groups.  

• Social and industrial reforms: Industrial Conciliation and Arbitration Act (1894), Old-age Pensions Act (1898).  

• Different migrant groups’ contribution to New Zealand’s development. Legal and social discrimination of some groups (e.g. 
Chinese Poll Tax 1881). 

Reasons for dominion status and its consequences (1907–1914)  

• The 1907 transition from colony to dominion and its  

• symbolic and constitutional implications, including for Māori 

Phase 4/ 
Years 9-10 

I have explored the diverse histories and experiences of 
the peoples of Aotearoa New Zealand.  
I have built my knowledge of stories about the people, 
events, and changes that have been important in my local 
area, including knowledge of the stories iwi and hapū share 
about their history in the rohe.  
For the national contexts, I know the following:  

• Whakapapa me te whanaungatanga | Culture and 
identity  
Since the mid-nineteenth century, immigration 
practices and laws have shaped Aotearoa New 
Zealand’s population and sought to realise dominant 
cultural ideals and economic ends, including via 
Chinese goldminers, Indian and Scandinavian 
labourers, and Pacific workers.  
Māori as tangata whenua were excluded from these 
cultural ideals, which they experienced as colonising 
and assimilating.  
At different times, various groups have been 
marginalised in Aotearoa New Zealand. These groups 
have sought to remedy injustices associated with 
immigration policies and practices (e.g., through the 
Disability Action Group, the Polynesian Panthers, and 
petitions to governments). Governments have 
sometimes acknowledged these injustices (e.g., 
through the poll tax apology and the apology for the 
dawn raids).  
Aotearoa New Zealand’s participation in 
international conflicts over time reflects our 
changing view of our country’s place in the world 
and our identity. Our remembrance of these conflicts 
and our honouring of those involved has evolved 
over time (e.g., the Crown apologised to Vietnam 
War veterans and their families for the way their 
service was not recognised). 

CHANGE IN NEW ZEALAND (Year 9) 
1840–1914 Immigration  

• Consider push factors, pull factors, and what settlers did on arrival for each of the following groups:  
o British and Irish migration (1840s –1870s)  
o Otago and Westland gold rushes (1861 –1867)  
o Government-assisted migration and new settlements.  

How immigration was shaped by predominant views of the time  

• Wakefield and Vogel schemes; views of New Zealand as a ‘fairer Britain of the South Seas’ and a ‘Better Britain’; dominant 
views of ‘ideal’ citizens as white, non-alien, able bodied, and able-minded (e.g. laws controlling immigration like the 
Chinese Immigrants Act 1881, Imbecile Passengers Act 1882).  

• 1881–1934 poll tax on Chinese immigrants and other discriminatory practices against Chinese (2002 formal government 
apology).  

Changing land use and other economic changes between 1840 and 1914  

• Iwi and hapū adaptations to new economic opportunities. For example, gold mining (guiding miners through passes to the 
West Coast, mining in the Aorere Valley), geothermal tourism, flour mills (in the Waikato, Taranaki, Whanganui, Rotorua, 
and Wairarapa), shipping (e.g. the purchase of vessels by iwi from the Bay of Islands, Hauraki, the Bay of Plenty, the East 
Coast, and Poverty Bay to transport essential produce for sustaining early European towns), and food production to supply 
growing European settlements (e.g. Nelson was entirely dependent on Māori for supplies; potatoes, wheat, and pigs were 
supplied to Wellington; Ngāi Tahu sold potatoes from Taieri and Moeraki at Ōtākou, near Dunedin).  

• Damage to Māori economic activity. For example, as a result of competition from steam-driven flour mills, the fall in the 
price of wheat and potatoes in Australia in the late 1850s, the impact of the New Zealand Wars, the blockading of Māori 
controlled ports, the growing self-sufficiency of settlements, and the loss of fertile land due to confiscations and decisions 
of the Native Land Court.  

• Widespread transformation of land into farms, especially for sheep and dairy, reshaping the environment for export-led 
agriculture.  

• Richard Seddon (Prime minster 1893–1906) was New Zealand’s longest-serving Prime Minister. He led major reforms in 

land, labour, and welfare, and shaped New Zealand’s early identity.  Crown land policies and legislation including 
establishment of the Native Land Court under the Native Lands Act (1865), enabling the conversion of communal Māori 
land into individual titles. Māori resistance to subsequent land loss including Kīngitanga and petitions. 

• Development of new towns, Māori urban migration, rail lines, and refrigerated trade linked rural production to overseas 
markets and supported the rise of a settler economy anchored in farming, small-scale industry, and ties to Britain: Main 
Trunk Line (1908), refrigeration (1882), and their role in export growth.  

Causes, key events, and outcomes of the New Zealand Wars (1845–1872)  

• Assertions of sovereignty by both Māori and the British, land disputes, and mana in fuelling conflict.  

• Overview of regional conflicts: Waikato, Tauranga, Taranaki, Whanganui, Te Kooti’s War.  
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• Tino rangatiratanga me te kāwanatanga | 
Government and organisation  
The Crown asserted its power to establish a colonial 
state that in consequence diminished mana Māori. 
Over time, Māori have worked inside, outside, and 
alongside the Crown to renegotiate the colonial 
relationship with the Crown and to affirm tino 
rangatiratanga. 
The Waitangi Tribunal investigation process and 
subsequent settlements by the Crown have provided 
an opportunity for reconciliation and greater 
engagement by non-Māori with the Treaty.  
Aotearoa New Zealand’s relationships with Pacific 
states since the Second World War have reflected its 
own interests. These have coincided at times with 
the interests of Pacific states.  

• Tūrangawaewae me te kaitiakitanga | Place and 
environment  
Settlers transformed and later cared for the natural 
world, and renamed places and features to reflect 
their own cultural origins.  
Widespread public awareness and collective action 
about damage to the environment became most 
strongly evident in the late twentieth century (e.g., 
through Manapouri dam protests and the Māori-
initiated Manukau Harbour claim).  

• Kōwhiringa ohaoha me te whai oranga | Economic 
activity  
Technological advancements developed the 
economy, along with state-supported land 
acquisition that impacted the Māori economy.  
The New Zealand economy has both benefitted from 
and been vulnerable to the impacts of economic 
interdependence. 

• Alignment of different Māori groups and their motivations including strategic, political, and economic considerations (e.g. 
Tāmati Waka Nene).  

•  Role of Wiremu Tāmihana, Te Pōtatau Wherowhero, and Tāwhaio in the Kīngitanga movement.  
Outcomes  

• Long-term consequences for Māori land ownership, tūrangawaewae, and Māori-Crown relations. 
 
Across the wider draft Social Sciences learning area, other knowledge associated with the current Aotearoa New Zealand’s 
histories proposed to be taught in Year 9 includes: 

• WORLD WAR ONE AND AFTERMATH 1914–1920 (as part of combined New Zealand and Global History strand): 
o Kīngitanga and iwi-based debates over conscription and voluntary service, including resistance led by Te Puea Hērangi 

and contrasting advocacy by Āpirana Ngata, who promoted Māori enlistment as a path to recognition and mana 
motuhake. 

o Disruption of Māori rural life through urban migration and land requisition. 
o Role and operations of the Māori Pioneer Battalion (1916-18). 
o Impacts on Māori land retention and return to ancestral tūrangawaewae. 

• Protest and social change (as part of combined New Zealand and Global History strand): 
o Māori language revival, land rights activism (e.g. Land March, Raglan Golf Course protests, and Bastion Point 

occupation). Urban protest movements (e.g. Ngā Tamatoa, Haka Party Incident, and Foreshore and Seabed Hikoi).  
o Māori migration to cities and its consequences, including adaptations to sustain culture and identity. 
o Treaty settlements, including the formation of the Waitangi Tribunal.  
o Anti-apartheid protest and national division during the 1981 Springbok Tour. The 1981 Springbok Tour sparked 

nationwide protests against South Africa’s apartheid regime. It exposed deep divisions in New Zealand society and 
marked a turning point in the country’s stance on human rights and race relations. 

• Kīngitanga Movement | The Māori monarch (as part of Civics and Society strand) 
o The Kīngitanga is a unifying political and cultural institution established in 1858 to unite Māori tribes under a single 

sovereign and protect Māori land, sovereignty, and identity against European colonisation. The Kīngitanga promotes 
kotahitanga and mana motuhake for Māori people and remains a significant political force in New Zealand today 

• Case study: Migration and settlement in New Zealand (as part of Geography strand): 
o New Zealand has a long history of migration, including Māori settlement, European colonisation, and Pacific and Asian 

migration. 
o Location of Māori and later settlements. 
o Chronology of migration waves. 

THE ASIA-PACIFIC AND NEW ZEALAND, c.1910–1970s (Year 10)  
The consequences of imperial rule and resistance in the Asia-Pacific (c.1910–1941)  

• European colonial control over territories in Southeast Asia, including British Malaya, French Indochina, the Dutch East 
Indies, and the Philippines.  

• Indigenous resistance and early nationalist movements, including the 1911 Xinhai Revolution and the March 1st Movement 
in Korea.  

• Growth of Japanese imperialism; previous expansion into Taiwan then Korea, and mainland China.  

• New Zealand’s administration of what was Western Samoa under mandate from 1914 including mishandling of the 
influenza pandemic. Local resistance, including the Mau movement and Black Saturday (1929).  

The consequences of war and occupation in the Asia Pacific (1941–1945)  

• Japanese expansion across East and Southeast Asia and the Pacific Islands, including the attack on Pearl Harbor.  

• Invasion and occupation of countries such as Burma, the Philippines, Malaya, and parts of China.  

• Consequences of occupation on local populations; instances of resistance and collaboration.  

• The use of atomic bombs and the surrender of Japan.  
Geopolitical changes after the war (1945–1949)  
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• Defeat and dismantling of the Japanese Empire; U.S. occupation and reforms in Japan.  

• Division of Korea and growing influence of the USA and USSR in the region.  

• Chinese Civil War and the founding of the People’s Republic of China (1949).  

•  The emergence of Cold War tensions across Asia.  
The Cold War in Asia and New Zealand’s role (1950s 1970s)  

• New Zealand’s military involvement in the Korean War, Vietnam War, Malayan Emergency, and Indonesia — Malaysia 
Confrontation.  

• Alignment with U.S. Cold War strategy through SEATO, ANZUS, and participation in the Colombo Plan.  

• Regional instability and the rise of authoritarian regimes in countries such as the Philippines and Indonesia.  
Political change in the Pacific and Southeast Asia  

• Western Samoa’s (now Samoa) independence (1962); self-government of the Cook Islands (1965) and Niue (1974) under 
New Zealand’s administration.  

• Independence of Malaysia and Singapore; broader retreat of European colonial powers from Southeast Asia.  

• Independence movements across the Pacific, including Fiji (1970), Papua New Guinea (1975), and Vanuatu (1980) and 
Tonga’s (2010) transition to constitutional monarchy, New Zealand’s dual role as a former colony and colonial 
administrator during these independence movements and political changes.  

New Zealand Government apologies  

• 2002 formal apology to Chinese New Zealanders and their descendants for poll tax and other forms of discrimination 
imposed by statute.  

• 2002 apology to the nation of Samoa for actions taken during the New Zealand mandate. In particular, allowing the entry 
of the influenza-carrying Talune in 1918, Black Saturday in 1929, and the colonial administration’s exiling of Samoan 
leaders and stripping of titles.  

• Helen Clark (Prime minister 1999-2008) was the first elected female New Zealand Prime Minister. She focused on social 
development, education and healthcare, and advocated for gender equality and sustainability.  

• 2021 formal apology to Pacific communities for the 1970s Dawn Raids. 
 
Across the wider draft Social Sciences learning area, other knowledge associated with the current Aotearoa New Zealand’s 
histories proposed to be taught in Year 10 includes: 

• WORLD WAR TWO AND NEW ZEALAND’S ROLE 1939 1945 (as part of combined New Zealand and Global History strand): 
o Māori, including the distinguished 28th (Māori) Battalion. Motivational factors for Māori service; ‘price of citizenship’, 

adventure, and economic opportunity. 
o Āpirana Ngata (1874–1950) was a visionary Māori leader and politician who promoted land reform, Māori education, 

and cultural preservation. He wrote ‘the Price of Citizenship’ in 1943. Featured on the New Zealand $50 note. 
o Creation of the Māori War Effort Organisation (1942 1945). 

• Te Tiriti o Waitangi | The Treaty of Waitangi and constitutional significance (as part of Civics and Society strand) 
o Three key articles (in English and the separate te reo Māori texts):  

▪ Crown governance over New Zealand  
▪ Māori rights to land, resources, and taonga  
▪ equal rights and protections for Māori and non-Māori in New Zealand.  

o Differences between texts have led to ongoing contentious debate over interpretation; differing key words and 
phrases and their meanings (e.g. sovereignty, kāwanatanga, and tino rangatiratanga) and how they relate to the 
assurances the missionaries at Waitangi offered Māori about who would have authority and what they would have 
authority over.  

o Treaty increasingly recognised as a founding constitutional document:  
▪ Waitangi Tribunal investigates breaches and recommends settlements  
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▪ Treaty settlements, including compensation, land return, and formal apologies, represent efforts to address 
historical injustices, but continue to generate debate and dissatisfaction among some Māori and other New 
Zealanders regarding their adequacy, process, and long term consequences  

▪ principles drawn from the Treaty have influenced government and policy. 

• NATURE OF PLACE (as part of Geography strand): 
o A place is what a space becomes when people interact with it and give it meaning. This meaning can come from:  

▪ personal experiences (e.g. where you grew up)  
▪ cultural or historical significance (e.g. a marae, a war memorial)  
▪ social connections (e.g. a local café where people gather). 

o Place names reflect cultural views and power dynamics.  
o Place names in New Zealand show the story of historical and geographical change over time. 
o Renaming places can restore Indigenous knowledge and honour Māori heritage. 

 
 

 




