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1. My name is Marleina Hine Kahukura Te Kanawa and am of Tainui and Ngati 

Porou. 

2. This brief of evidence is filed in support of Wai 125, being a claim filed on behalf 

of a number of hapū from Whaingaroa including Ngati Koata (ki Whaingaroa), 

Ngati Kahu, Ngati Tahau, Ngati Te Kore, Ngati Pukoro, Ngati Te Ikaunahi, Ngati 

Tira, Ngati Heke, Ngati Rua Aruhe, Ngati Hounuku, Paetoka and Ngati Te Karu. 

Collectively, these hapū are known as “Tainui.” 

3. This is my first brief of evidence, and within this brief I will address the following 

matters: 

 (a) The struggles of Tainui children to receive education; and 

(b) The loss of Te Reo Māori, and the impact of this on Tainui identity. 

4. I am currently contracted by the Ministry of Education as a Professional 

Learning and Development provider for Māori Medium Education.  I have 

worked in the education sector all my life.  I was born and grew up in 

Whaingaroa and attended the Raglan District School for my primary education.  

I was then sent to Hamilton Technical College and began my Teacher Training 

in 1970.  I taught in both the primary and secondary sectors before becoming 

a Tumuaki at the Kura Kaupapa Māori o Oparure.  I oversaw the transition or 

rather reversion of that school from a State School to a Kura Kaupapa Māori. I 

left there to take up a position at the University of Waikato as a teacher 

professional development tutor with Whakapiki Reo and have remained in the 

capacity of providing professional development to teachers in Rūmaki and Kura 

Kaupapa Māori and Wharekura.  

The struggles of Tainui children to receive an education 

5. The over-representation of Māori in lower education achievement statistics is 

not new.  Prior to state involvement in education Māori showed a high interest 

in learning to read and write. This was provided by missionaries, who had taken 

the time to learn about the Māori way of life, their language and were able to 

produce literature written in Te Reo Māori.   

6. By the time the Treaty of Waitangi was signed a number of Māori had become 

literate and perhaps the assumption can be made that the threat of them 

becoming too well educated and usurping colonist authority provided a catalyst 
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for the Crown to introduce the Native Trust Ordinance in 1844. Although not 

ratified, it signalled intent by the Crown to assimilate Māori into their foreign 

system.  The period from 1845 to 1853 and again from 1860 to 1868 were 

dominated by the government’s racial amalgamation policy and it was these 

policies that dominated the education system until the 1930’s.  Governor Grey 

was the architect of these policies and it seems that it was his belief that the 

white race were superior and the best thing that the government could do for 

Māori was to turn them into Brown Brits. 

7. By 1847 the state involvement in education, through subsidies, with conditions, 

made to mission schools, one of those conditions being that instruction be in 

the English language. By 1867 the Native school system had begun with 

English being the medium of instruction.  Māori were expected to supply the 

land and contribute half the cost of the buildings and subsidise the teacher’s 

wages.  Ten years later free, compulsory education was introduced.  However, 

compulsory attendance was not required, that did not happen until 1894.   

8. The first school established in the Whaingaroa district was opened by Rev 

Wallis at Hōrea, who arrived in April 1835.  According to Luxton,1 Wallis ‘never 

forgot to neglect the main objective, the preaching of the gospel and 

evangelising of the people’.  In a very short time about 60 children were 

attending the school and up to 200 people attended Sunday services.  At that 

time Hōrea was a large settlement.  Māori, it appears, were very quick learners 

and as they became more adept at reading and writing so did their demand for 

books, which the Wesleyan church who had a supply of literature written in 

Māori, struggled to meet that demand.   Some also readily turned to Christianity, 

the most notable of the converts were Hāmi Ngāropi, who was the first convert 

and later ordained, Te Awaitaia,(Re-named William Naylor or Wiremu Neera) 

Hone Pihama and Epiha Putini and were instrumental in convincing Māori to 

abandon their own systems and adopting the Pākeha way of doing things.   

9. Wallis was transferred to another parish and left Whaingaroa in May 1836.  

However, he returned in March 1839 to find an outbreak of influenza that 

claimed the lives of many Māori and the mission station at Hōrea ‘in a state of 

disrepair’ and the land promised to an immigrant.   He then arranged to 

purchase 90 acres of Māori land at Nihinihi, on the southern shores of 

Whaingaroa.  The mission school began at Nihinihi in a tent in 1866 with a roll 

                                                
1 C.T. Luxton in “The Rev James Wallis of the Wesleyan Missionary Society”. 
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of 40 pupils, most of whom were Māori.  Our tūpuna learned to read and write 

in both of these mission schools.  Unfortunately the mission house burnt down 

in 1889 and the 90 acres was subdivided to form Raglan West from the late 

1940s.   

10. It was after Nihinihi was abandoned by the church that our tūpuna applied to 

have a Native school established at Te Kōpua, which at the time was the central 

meeting place for Māori living on the South-western shores of Whaingaroa. A 

Public school had been built in the township in 1883. There were no bridges at 

the time and all of Te Kōpua, Rākaunui and Nihinihi were isolated from the 

township. For this reason they applied for a kura. 

11. Out tūpuna understood the importance of education both in the Pākeha system 

and in the Māori way.  The transmission of knowledge in the Māori settings 

involved both oral and practical methods, the oral transmission honing listening 

skills and contributing to high level of information retention and learning was 

easy for them.The first formal approach to the Education Board for a Native 

School to be built at Te Kōpua occurred in June 1900.  The letter written by W 

Te Aotearangi was supported by 48 adults and the number of potential student 

numbers was 45. Some of those adults mentioned in the letter had the 

opportunity to learn to read and write and became quite adept at dealing in the 

Pākeha world. They were anxious, given the events and their experiences with 

the Pākeha laws at that time, to ensure that their tamariki received and 

education that would enable them to understand and operate with confidence 

within the Pākeha systems and processes that they were now forced to live 

under but were denied.   

12. The time-line below not only gives an indication of the efforts that were made 

to establish a native school at Te Kōpua but it also reveals an institutional 

racism that favoured a Pākeha viewpoint.  The timeline is established from 

events recorded from correspondence with Education Department:   

 June 1900  Petition to Minister of Native Affairs to establish school at 

Te Kōpua.  W Te Aoterangi and 48 others.  Number of 

potential students 43. 

 15 August   Acknowledgement from, Hogben, Secretary for 

Education.  Request for further information re: proposed 
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schools site and distance from the Public School and 

request for list of names. 

 5 October    List of names sent by W Te Aoterangi. 

 11 October   Request from Secretary Education as to why children do 

not attend the Raglan public School. 

 1 November  Letter from Charles Sutton, Agent Northern Steamship 

Company, Raglan, sent to Minister of Education 

objecting to establishing a Native School.  Reasons 

given: 

 Children further away than Te Kōpua attending 

school 

 They could be ferried across the channel 

 Detrimental to the roll at the Public School (8 Māori 

on the roll) 

 Some pākeha children on Te Kōpua side of estuary 

manage to attend school. 

 Claim that names on list included children living in 

the township. 

 Wants to see the kura “more numerously attended”. 

 Already 8 Māori children attending the Public School. 

The reference to the establishment of a Native school 

being detrimental to the roll is because the total Pākeha 

population living in the township itself was only 112.  On 

the list submitted were nine children living at Pātikirau 

but were all from a mother who was from Te Kōpua. It 

raises the question as to why the school was established 

in the township and not where most children lived. 

 17 November  Response from W Te Aoterangi: 

 Distance too far for their tamariki. 

 They have to cross the river and sometimes have to 

wait a long time on the banks.  They get cold so 

return home. 
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 They are laughed at because they don’t have bread 

and can only take potatoes but no-one at school to 

cook them.   

 At times there is no-one to escort them and after 

waiting a time on the river banks get hungry, eat their 

kai and return home. 

 Despite Te Kōpua being only 1¼ miles away from 

Raglan there is no Māori  to look after them and they 

won’t cross by themselves. 

 They want their own kura close to their kāinga. 

 They request the school so that they are able to look 

after their children and keep them in order. 

 3 acres of land has already been set aside near the 

papakāinga and the name of the school will be 

known as Kura o Te Tarata. 

 Request that their application be expedited and 

established during the current year because how will 

their children know what is expected from the 

government.  Want a school so that children can be 

taught knowledge as well as how to work. 

The reasons given show our tūpuna saw the need to 

have their children educated so as to understand how 

Pākeha worked and at the same time be taught a work 

ethic by their own people.  Our tūpuna by this time had 

already lost lands and endured attempts to erode their 

rangatiratanga through the laws of the land.  They knew 

that without an education their children would not be able 

to resist or fight for their rights as promised in the Treaty 

of Waitangi. The desire to accompany their children and 

to continue to transmit their Māori knowledge also 

showed their mistrust of the Pākeha ability to care for 

their children. 

 19 November   Assistant secretary education responds to Sutton 

informing him that he had asked the Māoris to explain 

why they wanted a kura.  He stated that their reply will 
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receive careful attention in light of Sutton’s letter.   The 

inference in this response was that the likelihood of a 

school be established for the natives was not a priority. 

 

 7 December    Memoranda to Gibbs from J Pope2 requesting the 

application be considered by the Auckland Board. J  

Pope did not think a school should be established so 

close to Raglan and advised Gibbs to strongly 

recommend that to the Board. 

 10 December  From Secretary for Education to W Te Aoterangi advising 

that their request had been sent to the Auckland Board 

for consideration. The decision by the hierarchy not to 

establish a school had more or less been made so why 

did they not inform our tūpuna that there was little chance 

of a school being established at this point. 

 4 April 1901  From Education Board, Auckland to Secretary of 

Education Department recommending a school not be 

established. 

 13 April  From Inspector of Native schools, Pope, to E Gibbs 

stating that Haami Kereopa had paid him a visit to tell him 

that despite their proximity to the Public school they 

needed one of their own.  He invited the Board to visit 

and make a decision ‘on the ground’.   Pope suggested 

they should visit. 

 16 August  Letter from Haami Kereopa to Pope asking when they will 

visit and suggested a prompt visit as there was plenty of 

kai.  A reminder also that Pope had promised to visit 

when he last spoke to him 2-3 months before. 

 27 August  Reminder from Hogben to Mr Kirk that Raglan has to be 

visited and that Rewi Maaka had called twice to ask 

about the prospects of the application for a school.  

                                                
2 James Pope Inspector for Native Schools, Gibbs – Assistant Secretary of Education. 
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 7 September   Memo from Pope to Kirk in response ‘it’s a pity that we 

should be troubled by such a trifling matter’.  Kirks 

response ‘As a promise had been made I see nothing for 

it but to go’ 

 10 September  Visit to Raglan by Kirk. 

 19 September  Kirks report re: visit. ‘The Kōpua Māoris are much in 

earnest in their wish to have a school and the children 

certainly stand in need of training.  I see no reason to 

doubt that a school of from 35-40 children could not be 

maintained here’.  He also met with Mr Sutton and 

Headmaster.  A Mrs Baker threatened to withdraw her 

children if “any considerable number of Māoris went 

there.”  Mention made of Māori concern that ferry carried 

drunk people and don’t want their children to cross with 

them.  He noted that a Māori ferryman may deal with the 

difficulty.  Decided to recommend that a school not be 

established and School Committee at Public School be 

notified and the matter closed until department is 

satisfied that the committee can secure attendance of 

children.  Further states that he doesn’t think the children 

at Te Kōpua will attend in any great numbers. 

Despite admitting that a school could be maintained and 

supported and the unlikelihood of Māori attending school 

regularly at Raglan the recommendation still favoured 

attendance at a Public School.  They saw fit to notify the 

Pākeha immediately.  Notification to Māori that a school 

would not be established was sent on 4 October. 

 18 November 1901  Pera Kiwi to Pope demanding to be informed one way or 

another whether the school would be established.  He 

wanted the school to be completed by December or 

January.  Same letter stated that if school was not 

established they would lose their desire to have it 

established.  By the time it is established their children 
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would be grown up and sent to the Pākeha school and 

by doing so the children would suffer a great deal. This  

Illustrates a growing frustration on the part of the Māori 

and an unwillingness to back down. 

 27 November 1901  Memorandum from Pope to Kirk informing him that some 

of the Māori children were attending the Public school 

and that he expected numbers to increase.  Requested 

advice as to how to respond to letter from Pera Kiwi.  Kirk 

to Pope that there was nothing new but thinks that in time 

they will have to establish a school at Te Kopua.  “The 

importance of an education to the child is first and the 

duty of all parents is do all that is in their power to secure 

it”.  Māori were already doing all they could to secure a 

kura for their children but had been largely ignored by the 

Crown in favour of the Public school already established 

in the township. 

 4 December    Letter to Pera Kiwi stating Kirks orders to Pope. 

 18 December   Petition to Pirimia seeking support to establishment of 

kura reiterating that he had said that the children of his 

Māori people of the islands should have the opportunity 

of acquiring the knowledge of the Pākehas.  Reminded 

him that the people of Tanui-Āwhiro ngunguru te pō, 

ngunguru te ao, which intimated they were not going 

away. Pointed out that Māori children attending public 

school were being taught by teachers who were not 

enthusiastic about teaching children who are Māori 

believing them to be objectionable and still Hauhaus.  

Raised a number of points the last being that if a school 

is not established the “it is simply a waste of words.  

According to England we are one people that means that 

we are one under Māoritanga and Pākehatanga.”  

Petition supported by a letter from Hamiora Kingi. The 

petition was signed by 30 people and illustrates quite 
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clearly their understanding of the Treaty partnership and 

their rights to access the same education as Pākeha.  

 8 January 1903  Survey ordered for the Te Kōpua site. 

 February to May  A number of memorandum between the department and 

letters requesting updated information from Natives and 

gathering information about attendance at Public School. 

 June 1903  Letter from sent to Mr Seddon listing names of children 

at Te Kopua which numbered 42. Signed Wahanga 

Wetini, Hamiora Kingi, Honana on behalf of Tainui katoa.   

Memorandum from W Bird inspector of schools informing 

secretary of education that Auckland Board willing to 

consider proposal again.  Visit scheduled. 

 3 September  Report from Bird of visit.  Reported site was a very good 

one and natives ‘exceedingly anxious to have a school’.  

Stated that ‘If anything is to be done it needs to be done 

now while the children are ready and the people anxious 

for a school’.   

Our tūpuna had gone through the same process in 1900 

– 1901 with the same recommendations and still no real 

progress was made. It appears the Department of 

Education were using delaying tactics.  

 7 December   Request made from Mr Gibbons for a title search of the 

land. Correspondence continued until June 1904 when 

an Order in Council was made to acquire the land under 

the Public Works Act 1894. 

 4 July 1904  Letter from Hāmi Kingi to Education department 

reminding them that they gave 3 acres, no more, no less 

in good faith and that they expect buildings to be put up 

and if their words are not heeded then they will withdraw 

from the agreement.  Application made under the ‘mana 

of the law passed in the Māori Islands in the Colony of 

New Zealand”. 
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 29 July  Response sent informing Māori that schools could not be 

erected in that time.  Claimed department had no wish to 

keep Māori waiting. 

 15 August   Reply by Hamiora Kingi that they cannot understand the 

Pakeha way of doing things and why it takes them so 

long to erect buildings.  They suggested meeting on 1st 

September and during October and not leave for the New 

Year.  The issue has been going on for five years and a 

matter of consideration needs to happen between the 

department and the Māori. 

 August 1905   Advised that buildings could be moved from Raorao to 

Te Kōpua.  J Peglar advise that many Māori had moved 

from Te Kōpua to other side of harbour so no need for 

school.   Hami Kingi insisting that the school be erected. 

 1910   Article appeared in the Raglan Chronicle reporting 

householder meeting. Meeting informed that attendance 

at school had fallen and was ‘attributed to the prevalence 

of a Māori skin disorder’.  It was mooted that perhaps it 

was time for the Education Department to make provision 

to teach Māori at a separate Native school.  The school 

committee were asked to ‘exert itself to hasten the 

establishment of the Native school. 

This is proof of the outright racism that was apparent in 

the town and confirms what our tūpuna had tried to relay 

to the Education department.  It is also a real turn in 

events as Pākeha had previously lobbied the 

government not to erect the kura and to have the children 

sent to the Public school and some 10 years later had a 

change of heart.   

 May 1913  Letter to Maui Pōmare from Whare Paekau asking for the 

land to be returned as no school had been erected and 

he wanted to build a house on the site.  Occupies site. 
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 May 1923  S Dando enquiring as to the legality of Paekau occupying 

site.  Wants to know who has control of the limestone 

outcrop and asks that they allow the Raglan County 

Council to quarry it.  Department informed that land 

would in all likelihood revert to Native ownership. 

 19 July  Order in council land no longer required for purpose for 

which it was taken. 

 25 July  Director of Education notified of order to revoke Order in 

Council taking land for a Native School. 

13. The denial of education of a generation of our tūpuna has had a marked impact 

on the generations that have followed. The children denied were of my grand-

parents’ generation. Their lack of education rendered them subservient and 

without the skills necessary to thwart the vigorous nature of the Crown agents 

to acquire their lands.  Pātikirau is a prime example, where the Crown agent 

told Herepō that he needed them to sign a paper for their pension.  They could 

not read but knew how to sign their name. What they in fact signed was a bill 

of sale.  An impact on them was one of shame and that whakamā was 

transmitted to the next generation.   

14.  By 1924 a footbridge had been built to allow foot access to the town so the 

children from Te Kōpua were able to attend school more regularly.  This 

generation of children had been brought up in a Māori speaking environment 

and their entry into Public Schooling was, judging by the stories told to us by 

our parents, aunts and uncles, was not a pleasant experience.  The method of 

teaching was labelled the ‘direct method’, which in today’s terms is called 

immersion.   

15. The English proficiency of children from Te Kōpua was poor but they were 

prevented from communicating in Te Reo Māori with each other and were often 

beaten for doing so. Therefore, full participation was difficult and Māori were 

often labelled ‘dumb’. The impact of the kind of treatment received resulted in 

a reluctance to attend and failure to meet the standards.   Secondly it resulted 

in our parents’ generation failure to transmit Māori knowledge and Te Reo 

Māori to those of my generation.   
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16. Our grandparents were denied a school where they could learn in both the 

Māori and Pākeha world.  Their children were denied the right to behave as 

Māori and to speak in the language that belonged to them. Our parents denied 

us the right to choose to speak Māori because they grew up believing it was of 

no value so three generations of Māori from Te Kōpua were denied basic rights 

under the Treaty of Waitangi in that the Crown failed to partner with Māori to 

protect and preserve their taonga, one of those taonga being te reo Māori.  In 

December 1901 Kirk, in response to Pera Kiwi, conceded that a school would 

need to be established at Te Kōpua.  He relayed that education was of great 

importance and that the first duty of all parents is to all that is in their power to 

secure it.  Our tūpuna did everything in their power to secure an education for 

our grandparents but were after several years of toing and froing were still 

denied the opportunity to have their children educated in both the Pākeha and 

Māori world. 

17. My own mother’s wrote about her experience at High School during the 1930’s 

and the attitude of Pākeha toward her and perhaps demonstrates the difficulties 

that our aunts and uncles encountered going to a Pākeha “I will never forget 

my first day at High School. I was two months late starting because the 

kumara’s weren’t ready for piho, (barter)”.  She described how her kuia bartered 

kumara in order for her to get a gym dress and shoes. She arrived at school 

and was laughed at because her shoes had high heels.  “My feeling of inferiority 

started and also deep within a feeling of anger and this smouldered through the 

years.  I was the only Māori at that school because my people couldn’t afford 

to educate their children at high school”.  If a person like my mother could feel 

inferior imagine what it was like for her more humble cousins. As a result of her 

experience a determination to ensure that we did not suffer the same 

humiliation drove her to attain the Public Service Examination in nine subjects, 

History, Book-keeping, Home Science, General Science, Geography, 

Mathematics, English, Shorthand-typing and Writing.  “Those were the days 

when pupils got strapped for speaking Māori and believe me one had to learn”.   

18. She later joined the Women’s War Service Army and became a signaller but 

despite her being qualified to undertake office duties was relegated to working 

in an ammunition factory making bullets then into an army kitchen.  Māori 

women were not expected to aspire to anything higher and according to her it 

was outright racism.   Her father, who had not received an education although 

her mother did, told her that “if you do not master the white man’s world you 
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will not survive”. Those experiences moulded the way in which we, the third 

generation were educated. The expectation from her was that we would receive 

a good education and be better than the Pākeha.   

19. Our family are fortunate enough to have received a very good Pākeha 

education but that has come at a huge cost.  While we may have diplomas and 

degrees the kind of education that we received totally de-culturalised us.  

During our time at school in Raglan the negative attitude toward Māori ability 

was prevalent.  Māori were never expected to be on par with their Pākeha 

counterparts and teachers tended to be patronising and expected less of us.    

20. The deficit thinking of the educators was very prevalent and was still observable 

in the 1970-1980’s, in fact during my own teacher training we were told to 

expect that Māori would generally enter school at least 2 years behind their 

Pākeha counterpart.  The type of thinking has had an enormous impact upon 

the achievement levels of Māori students.  At school we became brown 

Pākeha. We are the generation that were de-culturalised, de-moralised, 

frequently put on detention at school, de-sensitised to racial remarks to the 

point of making jokes about it to cope, disenfranchised by not being able to fully 

participate in our Māori domains because of the lack of reo and denatured, we 

became brown Pākeha.  In some respects Greys policies of the 1800’s seemed 

to work well.  However, the D-generation are also the ones who began the call 

for Māori to be de-colonised and are those that were passionate and brave 

enough to begin to seek a Māori education for our tamariki.  For most of our 

mokopuna this has come too late but the next generation will perhaps bear the 

fruits of that labour. 

21. Our parents’ efforts to protect us from the racism and shame meant that Te 

Reo Māori was not spoken to us or around us. Adults only conversed in Māori 

in front of children when they didn’t want us to know what was going on.  My 

mother stopped speaking Māori for 40 years and when she finally began to use 

Te Reo again she had difficulty.  It had lain latent for so long that she had 

difficulty finding the right words to use. However, it didn’t take very long before 

it all came back.   

22. Why is this experience relevant? Because the children of my generation are 

those that have the greatest loss of reo.  The statistics for most of our families 

in Whaingaroa are very poor. Those Māori in the more isolated communities 

managed to retain their language for a much longer period of time. An example 
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of this is illustrated in the figures quoted below.  The figures were gathered from 

an oral survey of 10 whānau who are grandchildren of those that were living at 

Te Kōpua in the 1900’s.  The age group is from mid- 40’s to 70.   The question 

asked was how many of your whānau can speak Māori? The following statistics 

reveal that after three generations Te Reo was all but lost.  Of 59 children only 

5 are able to speak Māori and four of those are second language learners.   

23. As a further example of how we have struggled to revive the language I will use 

only my own whānau statistics. My grandparents rarely spoke English, although 

both could.  They had 15 children of which my mother is the 9th.  My mother’s 

whānau grew up speaking Māori before going to school and being forced to 

speak English. There were 34 grandchildren and of those 34 only 3 are able to 

speak Te Reo Māori.  Two have learned as adults and one was brought up by 

my grandparents for the first 8 years of her life, after which she returned to her 

parents, who lived at Makomako. Of my mother’s children only two speak with 

a reasonable level of proficiency and two others have some but are also 

learning as adults.  My parents have 30 mokopuna and of those 30, only 8 are 

fluent speakers having either attended Kōhanga Reo, Kura Kaupapa Māori or 

being immersed at kura. They also have 30 grandchildren 16 of whom are able 

to speak Te Reo Māori or are at Kohanga Reo. The oldest of these is a 7th 

former at a Wharekura. It took 3 generations to almost wipe out Te Reo Māori 

and it has taken another 3 generations to revive it to the stage where only half 

of our mokopuna are able to speak Te Reo Māori. The loss of our language is 

major for Tainui hapū.  We have only one speaker for our marae that is from 

Tainui and some of our kaikaranga cannot speak Māori.  The situation is dire 

and the next generation are all young people who are being forced to support 

a role that they are not ready for. 

24. In 1989 a delegation approached the local school to have a bi-lingual unit set 

up to cater for our tamariki from Kohanga Reo, as we did not have the facilities 

nor money to erect one that could cater for them.  A previous attempt had been 

made which was not received favourably by the then Pākeha headmaster.  

However, Māori demanded it occur as of right and with a Māori tumuaki at the 

helm the bilingual unit was started.  That unit is now a Rūmaki unit within the 

kura and there are four classes with 76 students and the roll continues to grow.  

The achievement levels of the students, that have either been educated in the 

bilingual and Rūmaki unit have, are substantially better than those in the 

mainstream kura.   
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25. Having the Rūmaki unit attached to the Mainstream school has changed the 

whole culture of our kura.  It is difficult for our tamariki and kaiako to maintain 

speaking te reo Māori at all times given the environment and therefore, it is 

hoped that in the foreseeable future a Kura ā iwi can be established on Te 

Kōpua, where one should have been over a hundred years ago.   Unfortunately, 

once our tamariki have reached high school level they are sent to the only 

Wharekura in our area, which is in Hamilton and only those students whose 

parents who are able to afford the cost have the privilege of continuing their 

education in a Māori medium.  The rest are forced to be transitioned into the 

Mainstream area of the school and because of the formulae used by the Crown 

to fund schools it is impossible to employ the extra Māori speaking teachers 

needed or indeed fund the building of another classroom to cater for them.    

26. Māori students are over-subscribed in poor achievement standards, particularly 

in the Mainstream school settings.  After many years of Māori lobbying the 

Crown to address these issues it has only been in the last five to ten years that 

serious consideration has been given to raising Māori achievement and 

changing the culture within the mainstream schools.  Whaingaroa is no 

exception.  Of the total roll of 435, approximately 60% are Māori.  Of 28 stand-

downs, 21 were Māori.  Incidents for stand-downs usually involve repeated 

breaking of the rules and disobedience in class.   That figure is well above the 

expected rate.  However, suspensions are well below the national rate. The 

achievement levels for Māori children at Whaingaroa, fluctuate from year to 

year. For example the number of school leavers that attained NCEA 2 in 2009 

was 50%, in 2010 60% and in 2011 45%.  These figures are in line with 

statistics for Māori in nationally.  

27. What has been presented is merely our story.  The series of Acts and 

Government policies, the attempts to assimilate our people, the denigration of 

our language and the lack of real support in our efforts to revive both our culture 

and language is clearly a breach of the Treaty.  Māori signed in good faith and 

trust but that trust has been seriously eroded.  Māori realised a very long time 

ago that our tamariki were not receiving an education that was conducive to 

their culture and the establishment of organisations such as Te Kohanga Reo, 

Te Ātaarangi and Kura Kaupapa Māori were an attempt by Māori to assert their 

Tino Rangatiratanga and address the issues.  Initially they operated with little 

or no government assistance but as soon as the Crown became involved then 

compliance with the Crown rules applied.  Kura Kaupapa struggle to retain their 
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autonomy and even at this stage are in discussions with the Ministry of 

Education as they argue their case against complying with the National 

Standards, (Ngā Whanaketanga),3 that the Crown have set.   

28. The whole process that Māori went through to procure a kura was conducted 

in a manner that gave no consideration to Māori. The petitioners were educated 

and had previously run their own company with other Māori from the district 

trading flax, wheat and potatoes, owned a trading vessel and both Tuaiwa 

Ngatipare, who was secretary of the company, and Mita Karaka sat on the town 

board so they understood the importance of being educated to deal with 

Pākeha.  From the petitions that they sent it was obvious they were very aware 

of their obligations under the Treaty of Waitangi.   

29. In conclusion, when the land at Te Kōpua was gifted for a kura it should have 

been built as an indication of true partnership between Treaty partners.  When 

the land was returned at Te Kōpua no compensation was paid and if it had then 

we would have had the means to construct our own kura and those attending 

the Rūmaki at the local school would have been able to grow up on the whenua 

and once again breathe life into it.    Parents of tamariki attending kohanga and 

the kura are already discussing setting up a kura.  We have the land and 

perhaps it is time to realise the dream of our tūpuna who tried hard to convince 

the Crown that their children were entitled to an education that accounted for 

their aspirations. 

 

Dated at Whaingaroa this 6th day of September 2013 

 

 

_____________________________________ 

Marleina Hine Kahukura Te Kanawa 

                                                
3 M.O.E Ngā Whanaketanga Māori Literacy and Numeracy progressions 




